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ABSTRACT

Early childhood education is a fundamental right to every child and an indispensable
element for learning at the subsequent levels as the child goes through the education
system. Despite the Kisii County government effort to ensure provision of quality
preschool education, most of the early education centres in Nyamache Sub County were
characterized with frequent conflicts between parents and teachers in regard to children’s
poor academic performance. The purpose of the study was to examine the factors
influencing preschool learners’ academic performance in public ECDE centres in
Nyamache Sub County, Kisii County, Kenya. The study aimed at establishing the influence
of preschool teachers’ professional development, to examine the influence of supervision
of preschool teacher, to assess the influence of parental involvement, and to determine the
influence of head teachers’ mobilization of funds on preschool learners’ academic
performance in public preschool centres in Nyamache Sub County. The study was
premised on Cognitive Constructivism learning theory by Perry. The study adopted
descriptive survey and correlation research designs. The study targeted 84 head teachers,
four Curriculum Support Officers, 4200 children and 260 preschool teachers who managed
and taught in Nyamache Sub County 84 public preschool centres. The study sampled 50
preschool teachers, 25 head teachers, 4 Curriculum Support Officers and 1240 preschool
children. Data were collected through preschool teachers’ questionnaire, head teachers’
interview schedule, CSOs interview schedule and preschool learners test. Pilot testing
involved teachers and head teachers from the neighbouring Bomachoge Sub County. The
content and construct validity of the data collection instruments were ascertained by
presenting the instruments for scrutiny by the researcher’s two university supervisors.
Reliability of the preschool teachers’ questionnaire was ascertained through test-retest
technique. Data were analysed by both descriptive and inferential statistics. Descriptive
statistics such as frequencies, means, standard deviations and percentages were used. The
formulated four null hypotheses were tested using multiple regression analysis. The study
found that most of teachers lacked consistent professional development and were hardly
supervised. Parents’ involvement in their children learning was rated as moderate. Most of
head teachers were found to be slack in mobilization of funds. The study four independent
variables contributed 62.1 % of variance in pupils’ academic performance (R? = 0.621).
Supervision of preschool teachers’ had the most significant relative contribution to the
prediction of pupils’ academic performance (f = 0.561, p < 0.05), followed by the head
teachers’ mobilization of funds (f = 0.502, p < 0.05), preschool teachers’ professional
development (8 = 0.474, p < 0.05), while parents’ support of pupils learning had the least
influence (6 = 0.272, p > 0.05). The study concluded that lack of supervision and
inadequate educational resources are the major causes to preschool learners’ dismal
academic performance. The study recommends an extension of free education to preschool
education and that the management and funding of preschools in Kenya be put directly
under the national government.
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OPERATIONAL DEFINITION OF TERMS
Academic performance: Refers to the mean mark attained in a comprehensive teacher
constructed test for this study
ECDE centre: Refers to an institution for children who are yet to join standard one. Used
interchangeably with preschool or nursery school
Mobilization of funds: Refers to the act of soliciting funds for running ECDE centre from
different sources
Quality of ECDE: Quality is a value loaded term and has several meanings. In this study,
quality of ECDE was considered in terms of leaners performance in language,
mathematics, science, and creative activities.
Parental involvement: Refers to the support of parents in ECDE activities in and out of
school for the benefit of children’s holistic development and ECDE centre effectiveness.
Preschool teacher: A teacher who teaches in a preschool
Supervision of preschool teacher: All the activities which are undertaken by the head
teacher to help teachers maintain and improve their effectiveness in teaching, time
management, interaction with learners and general conduct
Teachers’ professional development: Refers to the process of helping teachers to
improve their basic teaching skills and in expanding their knowledge and use of teaching
repertoires, improve the sense of purpose, the teacher’s perception of students, the

knowledge of subject matter and the teacher’s mastery of teaching techniques



CHAPTER ONE

INTRODUCTION AND BACKGROUND OF THE STUDY
1.1 Introduction
This chapter provides the background to the study and the statement of the problem. The
chapter also contains the purpose, objectives, hypotheses, significance, scope, delimitation,
limitation and assumptions of the study. The chapter culminates with theoretical
framework and conceptual framework.
1.2 Background of the Study
The Jomtien World Conference on Education for All (EFA) in 1990 articulated the
significance of the early years as the foundation for the life of an individual. Research
studies on brain development have established that early childhood is a crucial stage of life
in terms of a child's physical, intellectual, social and emotional development (Mustard,
2013). During this period the child’s brain is most malleable and also highly
impressionable, hence the time when children need high quality personal care and learning
experiences (Shore, 2013; Stephen, 2014). It is the period when it is very easy to mold the
character of children by inculcating social norms, values and habits as well as regulation
and control of emotions (O'Donnell, 2013). This is also the vital period for ensuring
appropriate physiological growth and a critical period for significant health and nutrition

interventions to put the child on the right track for life (Mustard, 2013).

Thus, investing in early childhood therefore is one of the best ways in which governments
can reduce primary school drop-out rates and the number of children who repeat classes
(UNESCO, 2012). The Early Childhood Development Education (ECDE) sector is run
differently in different parts of the world. While in some countries it has received the full

support from the government, in others the ECDE sector receive little or no support from



the government. In some European countries, the ECDE sector is fully supported by the
state. In the Czech Republic and Poland, for example, kindergartens are state operated
(Graves & Gargioulo, 1994) as cited in Githuthwa (2011). Consequently, infant and pre-
school programmes are free of charge. However in many other countries, governments do
only minimum funding and the rest is left in the hands of Non-Governmental

Organizations, private sector and the community (Githuthwa, 2011).

In Latin America ECDE investment does not exceed 0.6% of the Gross National Product
(UNESCO, 2014). In South Africa the Government mostly deals with registration, policies
and supervision leaving the management to the ECDE providers (UNESCO, 2012). In
Ghana, Nigeria and Botswana, government funding of ECDE is also to the minimum

leaving the private providers to be in the fore front (UNESCO, 2014).

In Kenya, just like most of the countries in Africa, ECDE has been run by communities
and private sector. For public ECDE centres, communities establish and provide physical
facilities such as land, building materials, furniture, labour, equipment and above all
provide management (Ogutu, 2015). The type and adequacy of the physical facilities
therefore largely depend on the economic ability of the community. There is also the issue
of teachers’ training where the teachers are trained by different organizations thereby
acquiring different approaches to ECDE (Githuthwa, 2011; Kamau, 2014; Mureithi, 2015;

Ogutu, 2015).

Thus, without the government direct involvement, most public ECDE centres are
characterized with very low quality education due to acute shortage of physical facilities,
lack of trained personnel, teachers’ lack of accountability due to poor supervision,

haphazard curriculum implementation and high teachers turnover due to lack of support



and low pay (Makau, 2016). It is no wonder then that private sector has almost a monopoly
in offering ECDE, albeit the fact that over 90% of Kenya’s primary school children receive

education in public primary schools (Republic of Kenya/UNICEF, 2012).

In an endevour to ensure enhanced financing, access, quality, equity and efficient
management of ECDE services, the Kenya government has made several strides. The
National Early Childhood Development Policy Framework was formulated in 2006
(Republic of Kenya, 2006). Among other things, it explicitly defines the roles of parents,
communities, various government ministries and departments, development partners and
other stakeholders in the provision of ECDE. Further, the fourth schedule of the Kenya
constitution, 2010 and the Basic Education Act 2013, places the roles of funding and
development of the necessary infrastructure for conducting pre-primary education under
County Government (Republic of Kenya, 2010, 2013). In addition, though the public
ECDE centres are yet to be fully mainstreamed into the primary cycle, most of them have

already been attached to public primary schools.

Thus, currently almost all public primary schools have ECDE centres supported by parents
while some County Governments have engaged a few teachers (Makau, 2016). The
primary school head teacher in which the ECDE centre is hosted becomes the chief
administrator. Wangila (2017) asserts that to ensure provision of quality ECDE, the head
teacher is obliged to execute certain administrative roles. These roles include but not
limited to supervision of preschool teachers, support and champion continuous
professional development of preschool teachers, seek parents support / involvement in their

preschool children learning and above all mobilize funds to run the ECDE centres.



Through periodical training teachers keep abreast of emerging challenges and together
brainstorm the appropriate techniques’ and instructional materials to use in order to
enhance learners understanding (Wanzare, 2013). In a similar observation, Duflo, Dupas,
and Kremer (2011) proffer that children attain high test scores, better grades, better self-
esteem, and show higher aspiration and motivation when assigned to teachers with
effective professional development. However, for the teacher to accomplish the set goals,
the head teacher is expected to provide guidance and to supervise the extent to which the
ECE curriculum is implemented (Nyakwara, 2014). Dennis (2011), observes that for
preschool education, parents support and involvement in their children learning is crucial
in accomplishing the teachers set objectives and the learners’ academic achievement.
Parents are involved in teaching morals, ethics and adoptive teachings, to adjust for and
accept change in their society. Additionally, parents ensure that the learners have the
necessary learning resources and assist them in their homework. Nonetheless, it is the
availability of adequate finance that dictates the teaching and learning resources to be
purchased, the level of human resource development and the facilities to be developed.
Procurement of these resources will to higher extent determine the ECDE quality and the

learners’ academic performance.

The current study focused on public ECDE in Nyamache Sub County, Kisii County.
Though all the ECDE were entitled to get some assistance from the County government
such as deployment of teaching personnel, there were notable differentials in the levels of
development, quality of education and academic performance of learners (MOE, 2017). In
some schools learners excelled in numeracy, literacy and creativity while in others
preschool learners graduating to primary one could hardly write their names correctly

(MOE, 2017). Provision of quality education and learners academic performance being a



function of several factors, the current study embarked on examining the influence of
preschool teachers’ professional development, supervision of teachers, parents support of
preschool children learning and head teachers mobilization of school funds on the learners

academic performance among public ECDE in Nyamache Sub County.

1.3 Statement of the Problem

The establishment of Guidelines for early Childhood Development (Republic of Kenya,
2012) and devolution of the ECDE sub-sector to County level was a major milestone in
provision of equitable, quality preschool education in Kenya. However, the numerous
challenges afflicting the public ECDE centres in different regions, have greatly jeopardized
provision of equitable quality early childhood education. According to Kisii County
schools census report of 2017 (MOE, 2017), more than 50% of ECDE centres in Nyamache
Sub County were characterized by frequent teachers/parents conflicts over the quality of
education and dismal academic performance, fluctuating children enrolment due to
numerous inter schools movements, and skewed enrollment of learner within Nyamache
sub county. In quest of better academic performance, parents have been shifting their
children from poor to better performing ECDE centres resulting to overcrowding, and high
teacher to leaner ratio. Thus, while some teachers handle over 50 children in a class, others
have less than 20 in other schools (MOE, 2017). To this end, the current study aimed at
examining the factors influencing preschool learners’ academic performance in public
ECDE centres in Nyamache Sub County, Kisii County, Kenya.

1.4 Purpose of the Study

The purpose of the study was to examine factors influencing preschool learners’ academic

performance in public ECDE centres in Nyamache Sub County, Kisii County, Kenya.



1.5 Objectives of the Study
The study was guided by the following objectives:
(@) To establish the influence of preschool teachers’ professional development on
preschool learners academic performance in public ECDE centres in Nyamache
Sub County
(b) To examine the influence of supervision of preschool teacher on preschool learners
academic performance in public ECDE centres in Nyamache Sub County
(c) To assess the influence of parental involvement in preschool learners academic
performance public ECDE centres in Nyamache Sub County
(d) To determine the influence of head teachers mobilization of funds on preschool

learners academic performance public ECDE centres in Nyamache Sub County

1.6 Hypotheses of the Study

The following null hypotheses were formulated and tested at 95% confidence level

HO1: Preschool teachers’ professional development has no statistically significant
influence on the preschool learners’ academic performance in public primary ECDE cenres
in Nyamache Sub County

HO:2: Supervision of preschool teachers has no statistically significant influence on the
preschool learners’ academic performance in public ECDE centres in Nyamache Sub
County

HOs: Parents involvement has no statistically significant influence on the preschool

learners’ academic performance in public ECDE centres in Nyamache Sub County



HOu4: Head teachers’ mobilization of funds has no statistically significant influence on the
preschool learners’ academic performance in public ECDE centres in Nyamache Sub

County

1.7 Significance of the Study

Significance of a study shows how the research benefits or impacts others in part or whole
(Simon & Goes, 2013). The study findings may be important to head teachers, teachers,
parents, curriculum support officers, MOE policy makers, researchers and other preschool

stakeholders.

The study findings on the extent to which preschool teacher professional development
influence and predict the learners academic performance may become the basis to which
head teachers may appeal to County government to initiate preschool teachers professional
development programme. Through such a programme, teachers could be sponsored for
workshops, seminars and short courses organized within and outside Kisii County. The
study findings on the influence of supervision of preschool teachers on learners’ academic
performance would be of crucial importance to head teachers and CSOs. The head teachers,
CSOs and the members of the school management committee (SMC), are expected to
monitor and ensure that preschool teachers are implementing the given curriculum as per
the MOE guidelines. Thus, the findings on the state of supervision in the sub county may
guide them as they plan to enhance quality of ECDE. The level of parents support and its
contribution to learners’ academic performance may provoke teachers and parents to seek
for more consultative working relationship.

The study findings on the various ways some innovative head teachers solicit funds to run
and develop ECDE centres might be of great help to all head teachers, teachers, parents

and other stakeholders as they search for funds to meet the various needs in their centres.



Through the study findings, parents being the main stake holders may reassess their
commitments to financial support of the ECDE centres. MOE and other policy makers may
revise the ECDE existing policies as a result of the study findings. For instance, the County
governments may set a certain percentage of revenue to specifically for development of
ECDE. Finally, the research may enrich information on education theory and practice in
early child development and above all provide useful reference material for other

researchers.

1.8 Scope of the Study

Marylin and Goes (2013) proffer that the scope of the study delineates the geographical
and methodology boundaries. The study was confined to public ECDE centres in
Nyamache Sub County, Kisii County. The study adopted non experimental research design
and as such there was no manipulation of variables. The study involved head teachers,
preschool teachers, CSOs and learners in a bid to establish the extent to which some crucial

factors influence the learners’ academic performance.

1.9 Delimitations of the Study

Simon and Goes (2013) point out that study delimitations are those features which arise
from limitations of the study as well as the sensible exclusionary and inclusionary choices
made during the development of the research plan. Delimitations are within the
researcher’s control. Though there are several factors that may influence preschool
learners’ academic performance, the current study was delimited to the influence of
preschool teachers’ professional development, supervision of preschool teachers, parents

support and the head teachers’ mobilization of funds. The study considered the



aforementioned factors as the most critical in determining the quality of ECDE provided

in any school based on information from similar preschool studies.

1.10 Limitations of the Study

Limitations describe issues and incidents that may crop up in an investigation that are
beyond investigator’s control. They restrict extensity of an inquiry and may influence the
final findings and conclusions (Simon, 2011). Some respondents were unwilling to give
honest responses for fear of intimidation from their employers. This was overcome by
assuring the respondents of confidentiality of the responses shared and that the information
would be used for academic only. Additionally, information source triangulation was
accomplished by interviewing the head teachers and CSOs who provided more insight on

the same information.

1.11 Assumptions of the Study

Simon (2011) explicates that assumptions are underlying ideologies that the researcher
trusts or admits but that are difficult to attest in any actual way. In other words, assumptions
are realistic expectations believed to be true facts necessary for the relevance of the study
as they provide the basis of the development and implementation of the research. Similarly,
Merriam (2014) regards assumptions in research as truthful observations acknowledged to
be true but not actually confirmed. There were necessary elements required to enable and
conduct this study. The study assumed that preschool teachers were occasionally exposed
to capacity building seminars and workshops and that the training had an influence on
learners’ academic performance. The study also assumed that the respondents had relevant
knowledge and information on the role of parental involvement in the preschool activities

that could influence academic performance of preschool learners. Finally, the study had an
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assumption that the respondents would give accurate responses to the questions raised

through the questionnaire and interview.

1.12 Theoretical Framework

The theoretical framework is the configuration that supports a theory of a research study
and explains why the research problem which is being studied is present (Jones, 2010). The
study was premised on Cognitive Constructivism learning theory by Perry (1999). The
proponents of this theory posit that in a rich enabling environment, children are capable of
interpreting new information into unique knowledge by providing an enabling environment
for them to initiate appropriate improvement to their intellectual framework to
accommodate the new acquired knowledge. Cognitivist teaching methods aim to assist
students in assimilating new information to existing knowledge, and enabling them to make
the appropriate modifications to their existing intellectual framework to accommodate that
information. Thus, while cognitivists allow for the use of “skill and drill” exercises in the
memorization of facts, formulae, and lists, they place greater importance on strategies that

help students to actively assimilate and accommodate new material.

The theory also suggests that the incorporation of images and other teaching aids creates
imaginative pictures in the minds of children hence they help in improving the rate of
mastering concepts in classroom. Therefore, pre-primary school teachers need to
understand learners existing knowledge and integrate it in learning process. A conducive
learning environment is very imperative, so do teaching and learning materials in pre-
schools help in enhancing teaching and learning skills hence discovery of new knowledge
(Samuel, 2009). According to constructivist's argument, the process of learning can also be
explained as a process of active discovery. Moreover, children need an instructor who not

only teaches them in their classroom work, but also enabling learners to explore the
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different talents through use of teaching aids and good interaction with learners. Early
detection of talents helps in nurturing them to ensure children can be useful in the society
in future. The children are able to major in advancing their talents and scaling them to new
heights in early stages. When designing new teaching and learning materials for use in pre-
schools, the current level of understanding of the learners should be considered in order to
ensure that these materials adds more knowledge to children. Such a conducive and
enabling environment can only be provided by teachers who are professionally trained and
have the capacity to shift classroom practices from content based to activity-focused

teaching, and from teacher centered to learner-centered teaching.

While behaviorists maintain that knowledge is a passively absorbed behavioral repertoire,
cognitive constructivists argue instead that knowledge is actively constructed by learners
and that any account of knowledge makes essential references to cognitive structures.
Knowledge comprises active systems of intentional mental representations derived from

past learning experiences.

From this perspective, to motivate learners to strive into learning, greater opportunities can
be offered through use of teaching aids, this makes pre-school children to master the system
and achieve the much needed skills (Samuel, 2009). Providing a conducive learning
environment for the learners is one of the strategies to be adopted to make the learning
experience memorable and even more interesting for children. Teaching and learning
resources can be used in creating the conducive interactive environment which creates a
positive perception in children hence make the process of learning interesting. Instructional
materials fall into several main categories: visual aids such as overheads; and interactive
tools such as a video programme or resource pack. It is therefore incumbent for the

preschool teachers to integrate Information Technology Communication (ICT) in their
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teaching. This calls for mobilization of funds to sustain preschool teachers’ continuous
professional development. It is good to bear in mind that too much materials and too many
different themes can serve to confuse the class. When instructing children, the instructor
should attempt to sequentially follow a few techniques in order to avoid confusing the

learners.

Cognitive Constructivism learning theory was found applicable in this study since most of
the independent variables examined were inclined to enhance the preschool learners’
teaching and learning environment and which would lead to better academic performance.
A well informed work force, well supervised, supported by parents and provided with
adequate educational resources was more likely to achieve all the set objectives through
meaningful teaching and learning. The parental support and availability of funds through
the head teachers’ efforts, will ensure that the learners’ school environment is enriched
with teaching and learning resources, promoting learners’ rapid cognitive development.
This would be in line with the cognitive constructivism learning theory that knowledge is
actively constructed by the learner rather than passively absorbed and that learning should

be presented as a process of active discovery leading to improved academic performance.

It also follows that the role of the instructor is not to drill knowledge into students through
consistent repetition, but rather to facilitate discovery by providing the necessary resources
and by guiding learners as they attempt to assimilate new knowledge to old and to modify
the old to accommaodate the new. However, since preschool teachers are trained to different
levels, in different colleges and varying curricula, there is a need for a professional advice
and assistance on how to improvise and use the various teaching aids, interpretation of
syllabus, and how and when to apply different teaching techniques. This calls for

instructional internal supervision and external supervision by the head teacher and
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curriculum support officer respectively. Scaffolding instruction is a useful technique to
help students sort through the information effectively. Whereas building scaffolding is a
structure that is built around the construction area to help support the creation of the
building, lesson scaffolding is a structure that is built around the lesson to help support the
understanding of the materials. For instance, the head teachers and CSOs can guide
teachers in use of scaffolding technique in which learners are provided with clear directions
and clarity of purpose to students on track. According to McKenzie (1999), the key to
scaffolding is to help the students deduce which information is important and what
information is supporting and which involves assimilating new information to existing
knowledge as advanced by cognitive constructivism theory. In line with the cognitive
constructivism theory, the current study conceptualized that preschool teachers’
professional development, supervision, parents support of children learning and the head
teachers’ mobilization of funds were crucial factors influencing learners’ cognitive
development and eventual success in academic performance.

1.13 Conceptual Framework

A conceptual framework is a hypothetical model identifying the phenomenon under study

and their relationship (Padgelt, 2007). Figure 1.1 depicts the study conceptual framework.



Independent Variables

Preschool teachers’
professional development
-Attendance of INSETS, bench
marking, use of resource persons,
research materials from internet

Supervision of preschool
teachers

-lesson observation

-use of teaching aids, monitoring
of class time management,
curriculum implementation

Dependent variable

Parents support of children
learning

-monitoring of home work
-provision of writing materials,
school meetings attendance,
regular consultation

Preschool learners’
academic performance
-Mean scores in teacher
constructed comprehensive
test

Head teachers’ mobilization of
funds

-soliciting funds from various
sources for ECDE

- Initiation of income generating
projects, writing of funds raising
proposals

Figure 1.1: Conceptual Framework Showing the Presumed Factors that Influence
Preschool Learners’ Academic Performance

Figure 1.1, illustrates the study conceptual framework and which was in line with the study
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theoretical framework. Accordingly, each of the four independent variables has an

influence on the learners’ academic performance and which could be established using

statistical methods. Additionally, the study conceptualized that the combination of all

independent variables had a composite influence on the learners’ academic performance.

In other words, the preschool learners academic performance is a function of preschool



15

teachers’ level of professional development, supervision of preschool teachers, level of
parents’ support and the head teachers’ mobilization of funds for running and developing

ECDE centres.
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CHAPTER TWO
LITERATURE REVIEW
2.1 Introduction
This chapter presents the review of the relevant literature in view of the research problem.
The literature review was organized in accordance to the study objectives. The chapter

closes with the summary of the reviewed literature and research gaps.

2.2 Preschool Teachers Professional Development and Pupils Academic Performance
Teacher professional development is regarded as the process of helping teachers to improve
their basic teaching skills and in expanding their knowledge of subject matter and the
teacher’s mastery of teaching techniques (Quattlebaum, 2013). Through periodical training
teachers keep abreast of emerging challenges and together brainstorm the appropriate
techniques’ and instructional materials to use in order to enhance learners understanding.
Wanzare (2013) avers that supervision of the teacher by the superiors or by a colleague is
also a form of professional development. Sergiovanni and Starratt (2007) views
instructional supervision as a co-operative venture in which supervisors and teachers
engage in dialogue for the purpose of improving instruction leading to student improved

learning and success.

Wanzare (2013) postulates that instructional supervision deals with monitoring teachers’
instruction-related duties, providing teachers with teaching resources, visiting classrooms
to observe lessons, and providing assistance and support to help teachers do their work
effectively. According to Osman and Mukuna (2013), instructional supervision roles
performed by head teachers include; monitoring of teachers™ attendance during lessons,
preparation and use of lesson plan, checking and ensuring adequacy of teaching resources.

Another role of head teachers is in staff professional development. In countries like
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Belgium, Sweden, UK and Northern Ireland the head teacher is directly involved and

responsible for the training policy of the teaching staff (Balanskat & Gerhard, 2010).

Depending on which type of training staff needs, the head teacher should have an indirect
influence on crucial pedagogical choices within the schools, because classroom teachers
are the school's most precious resource. It is through the training of the staff that the head
teacher can achieve the school's goals of providing quality education. Hence, the head
teacher must provide the support that ECE teachers need and allow them to train and

develop their knowledge and skills as they work and exploit their potential (Toywa, 2011).

According to Teklemariam, (2009), head teachers frequently do not play an active role in
implementation of the ECDE program, because they do not understand it well.
Teklemariam, therefore advances that head teachers should be willing to enter into training
with the ECDE teachers especially on the job-training, classroom training and the self-
directed learning methods. Additionally, head teachers should organize for their teachers’
training and development through the afore mentioned methods or send them to workshops,
seminars, colleges/universities for further education and to computer based training to learn

new technology.

However, professional development programs without structured support and proper
follow-up evaluations may undermine the teacher ability to provide quality service. Killion
(2002) as cited in Quattlebaum (2013) contends that well designed, logical and research-
based staff development programs, would have a greater likelihood of producing results.
Further, back mapping was suggested where factors under assessment are analyzed for
congruence, with both educator and student learning needs. By doing so, the desired impact

of the targeted professional development and establishment of goals and benchmarks
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would concurrently be examined. It would also assist in organizing a system of support for
a clearer understanding as to whether teacher knowledge and skills presented are

understood and subsequently implemented.

For workers who have passed several stages in their career and are comfortable,
professional development involves a change which can be intimidating. As noted by
Quattlebaum (2013) there are four conditions are needed for teacher change: an
understanding of the underlying theory, or the rationale for a change; demonstrated practice
in a class situation, the ability to practice new behavior associated with change, and
collegial support and feedback from colleagues and supervisors. Thus, when developing
professional development programs, it is important to consider these aspects of accepting

change.

Ganira, Odundo and Muriithi (2016) considers professional development as a rigorous and
continuous exercise to improve teachers’ effectiveness in enhancing learner’s achievement.
In order for teachers and school managers to accomplish the set goals and objectives, they
need keep abreast with the emerging information and maintain the best practices in
education. In this regard, Githae, Odundo and Mwangi (2015) maintain that financing
professional development for preschool teachers should be a priority in order to equip
teachers with problem solving skills and creativity which are crucial at that level. Further,
a well-planned professional development is expected to influence quality instruction, team
building, curriculum development, leadership and mentoring skills. Cognate to this
observation, Duflo et al., (2011) found out that children attained high test scores, better
grades, better self-esteem, and show higher aspiration and motivation when assigned to
teachers with effective professional development. However, Ganiraet al., (2016), disclosed

teachers who manage to receive sustained, intensive, and content focused professional
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development are few. On the other hand, when a teacher fails to apply new acquired ideas
from professional development, the anticipated benefit to the learner is thwarted.
Additionally, Voss, Kunter, & Baumert, (2011), opine that professional development
improves teacher skills, knowledge, and pedagogy translating into enhanced performance
in examinations. It is therefore, important to ensure professional development is content
focused, intensive, well defined, coherent, and strongly implemented. Duflo et al., (2011),
observe that where the acquired knowledge from professional development is effectively
utilized, learners in preschools are likely to experience quality instruction, effective

curriculum implementation and improved school performance.

A number of empirical studies done in Kenya show that majority of teachers in both private
and public preschools are relatively young (30years and below), inexperienced, female,
and either untrained, undergoing training or are ECDE certificate level holders (Githuthwa,
2011; Makau, 2016; Melly, 2017; Nyakundi, 2014). For instance, in a study to investigate
the problems faced in the development of early childhood education in Lari, Kiambu
County, Githuthwa (2011) established that out of 139 preschool teachers who took part in
the study, only seven were male constituting 5%. The study further found that 13.7% of
teachers had no training at all while a large majority of teachers (64.7%) had attained a
certificate in ECDE. Similarly, in a recent study investigating influence of selected factors
on the level of implementation of preschool creative activities curriculum in Njoro Sub-
County, Nakuru County, Melly (2017) found that over 80% of preschool teachers were

females, trained to certificate level, young and inexperienced.

Kamau (2015) examined the influence of managerial practices on classroom performance
of pre-school children in Embu West, Embu County. Using descriptive survey design and

a sample of 11 schools, Kamau study found that children at public preschools scored the
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least sores in the three domains of instructional objectives namely; cognitive, affective and
psychomotor as compared to those in private and faith based schools. However, since the
scores arose from just observation by one person (the researcher) they were liable to be
subjective. The researcher could have been easily influenced by the environmental
differentials existing in public, private and faith based preschools. The current study
overcame such subjective weaknesses by administering a sit in test which had earlier been

checked for validity and reliability as opposed to one person observation.

Lack of adequate training, high turnover and inexperienced preschool teachers has
impacted preschool education quality in Kenya. It is therefore incumbent for the head
teacher to spear head professional development of preschool teachers for provision of
quality education leading to learners’ proficiency in numeracy, literacy, creativity and other

crucial areas.

2.3 Supervision of Preschool Teachers and Preschool Pupils Academic Performance
Wanzare (2014) postulates that instructional supervision deals with monitoring teachers’
instruction-related duties, providing teachers with teaching resources, visiting classrooms
to observe lessons, and providing assistance and support to help teachers do their work
effectively. According to Osman and Mukuna (2013), instructional supervision roles
performed by head teachers include; monitoring of teachers™ attendance during lessons,
preparation and use of lesson plan, checking and ensuring adequacy of teaching resources.
Likewise Sergiovanni and Starratt (2007) views instructional supervision as a co-operative
venture in which supervisors and teachers engage in dialogue for the purpose of improving

instruction leading to student improved learning and success.
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Instructional supervisors must be highly skilled in their supervisory responsibilities. As
Oliva and Pawlas (2004) emphasized, a supervisor must have a wide repertoire of
knowledge, skills, and techniques to fulfill the various supervisory tasks to which they are
called. The involvement of head teachers in instructional supervision is particularly crucial.
According to Sergiovanni and Starratt (2007), head teachers are expected to observe both

the instructional activity of the teachers and the learning activities of the students.

In European countries, such as Germany, Portugal, Slovenia, Sweden, and Northern
Ireland, the role of head teachers is balanced between the administrative, the pedagogical
and the strategic plans in their schools (Balanskat & Gerhard, 2010). According to Fullan
(2010), the head teacher is the most likely person to be in a position to shape the
organizational conditions necessary for success such as the development of shared goals,

collaborative work structures and climates and procedures for monitoring results.

Gumo (2013) asserts that curriculum implementation process is in need of the
administrators’ active support and participation, not necessarily as curriculum experts, but
as supervisors of change. Thus, the school heads’ level of commitment to supervising the
staff in ECDE for quality performance is a crucial feature. The degree to which the head
teachers are committed to a goal is reflected in the time and energy they devote to its’
implementation and in the extent to which they remain faithful to their supervisory role in

the face of opposition and operational difficulties (Balanskat & Gerhard, 2010).

Head teachers should therefore be familiar with curriculum objectives for effective
supervision during implementation, since the preschool teachers look upon the head
teachers for guidance and support in curriculum implementation (Wanzare, 2013). In this

context, it is the head teacher’s responsibility to provide guidance and to supervise the
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extent to which the ECE curriculum is implemented (Nyakwara, 2014). This makes
him/her accountable and responsible for effecting pre-school goals (Gardener & Mahler,
2013). One of the priorities of head teachers is to monitor the teaching and learning process
in their schools. He also needs to watch the degree of teachers’ involvement in the
implementation of the curriculum, accurate records keeping of the children’s progress,

(Martinez, Nandeau & Preira, 2012).

One way in which a head teacher can gain an insight into the quality of teaching and
learning is physical observation of lesson presentation. Gachoya (2005) observed that
through this visit, the supervisor can have an insight into quality benchmarks and
performance. However, Fisher (2011) cautions that observed lessons should be properly
analyzed, for little purpose is served if, after a lesson, and observer simply exudes goodwill,

mumbles vaguely, or appear to be uncertain as to the purpose.

Likewise, Karanja and Githinji (2011) emphasizes that there is a need for a supervisor to
use an observation schedule indicating the teacher’s level of class management, teaching
approaches, the lesson presentation, mastery of content, learner involvement as well as
relevance of content given. In addition, the supervisor can enhance the collected
information by videotaping the lesson without being disrupting the class. The videotaped
information can later be very useful as the teacher and supervisor discusses the strength

and weaknesses of the lesson during post conference session.

Kamau (2014), asserts that, lack of effective management in most ECDE centers, impacts
negatively on the operations of the early childhood education. At the same time, Njue
(2014), states that staff in the ECDE centres, do not have the guidance they need from the

head teachers to operate as an effective care and education team. There are also poor
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teaching practices and ineffective child management strategies which result in children
getting bored and their learning needs not being met. Underdeveloped self-review and
inadequate centre planning in public primary schools in Kenya further hinders progress

(Gumo, 2013).

Kiragu (2014), conducted a study on primary school head teachers' role in implementation
of the early childhood education curriculum in Makuyu Division, Murang' a County.
Among other findings, the study established that most of primary school head teachers
never checked the pre-school teachers' professional documents, and that primary school
did not provide guidance and counseling to pre-school teachers. The study also found that
head teachers provided pre-school teachers with curriculum support materials but did not
supervise implementation of the ECE curriculum. The study however, did not link

preschool teachers’ supervision and preschool learners’ academic performance.

Kamau (2014) investigated parents' satisfaction with quality of services offered in early
childhood development programmes in Mang'u division, Kiambu County, Kenya. The
study also investigated how the type of programs, parents' income, parents' educational
level and location of the program influenced parents' satisfaction with the quality of
services offered in Early Childhood Development Programs provided to their children.
Among other things, the study found that there was no significant difference in the parents'
satisfaction with the quality of services across parental education level, location of the
programs and house hold income. However, there was a significant difference in parental
satisfaction with the quality of ECD services between public and private ECD centres. This
difference was most likely due to the disparate head teachers’ supervision strategies and

which were not investigated by the study. The proposed study aims at examining among
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other things the influence of the extent of preschool teachers’ supervision on the preschool

learners’ academic performance in public ECDE centres in Nyamache Sub-county.

2.4 Parents’ Support of Preschool Children and Pupils’ Academic Performance

Schools are faced with the task of implementing various strategies to involve parents in the
education of pupils. Krainer (2011) observes that, in Australia, programs involving parents
who volunteer to work in the classroom have benefits; they indicate the need to have a
welcoming classroom environment as well as being sensitive to parent diversity and

availability.

Parents take part in monitoring of resources such as funds in the public primary schools.
Parents are involved in teaching morals, ethics and adoptive teachings, to adjust for and
accept change in their society (Dennis, 2011). Parents are involved in discipline, guide and
counsel, monitor, supervise and organize their children at home before attending school.
Although America, UK and China education has developed, parents are so involved in their
collar jobs where they are paid according to hours and lack time to attend forum meetings

to discuss school matters with teachers, a gap need to be filled.

According to Ediger (2013), in India, parents are involved in making sure children
communicate in English while they are at home to promote learning at school. Parents
should monitor children’s behavior during holidays and guide them on school matters
(Caroline, 2006). They should be involved in providing structural facilities such as good

water supply, sports facilities and medical facilities.

Smith (2006) points out that parents should be involved so much on counseling children to
avoid problems like violence, drugs and alcohol abuse, sexual activities, truancy and other

problems that hinder learning in school. In Tanzania as one of East African country, parents
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are involved in education as stakeholders to participate in learning (Nkuba & Kyaruzi,
2015). Parents should have authority over children variety of reading materials at home
and therefore, should the materials available have the appropriate in depth and relevance
(Davies, 2013). Parents especially in Africa are below poverty line and are involved in
casual labour. In Tanzania, parents mainly work in Ujamaa villages and lack time to discuss

matters on education leaving everything to teachers (Nkuba & Kyaruzi, 2015).

Parents’ involvement is very vital in education as stakeholders to promote learning (Bartle
2011). Watson (2013) points out that every parent in traditional society was a teacher to
still morals to their children. Introduction of formal education all over the world had led
parents to be involved in schools in various ways. Parents are involved in promoting
communication, social events and fundraising in schools (Celewa, 2011). Dweck (2010)
asserts that parents are involved in provision of learning and teaching materials especially

in lower classes.

In a study conducted by Burroly (2011), parents of children aged 5 — 16 years attending
schools in England participated to establish their degree of involvement in their children’s
education. According to the study, parents felt very much involved the more in primary
than in secondary schools. Out of the households surveyed, majority wanted to be more
involved and participate in school’s management activities to ensure that their children

could obtain the best from the school.

Houtenville and Conway (2008) observe that children are more likely to be active and
perform better in school when their parents/guardians demonstrate interest in their school
work, do assist them with homework, and are willing to ensure completion of school

assignments. They further confirmed that the more parents get involved or participate in
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schooling in a sustained way at every level in decision making, advocacy and oversight
roles as fund raisers and boosters as volunteers and as a home teachers, the better for
learner’s achievement. A study conducted in USA, sought to evaluate the efficacy of
teacher communication with preschool parents as a means of increasing preschool
engagement (Myers & Myers, 2015). The study used the randomized field experiment to
establish the causal effect of teacher communication in which children were assigned to
receive a daily phone call home and a text/written message during a mandatory summer
school program. It was established that, the frequent teacher-parent communication
increased parents’ preschool engagement as measured by homework completion rates,

class participation and on-task behavior.

Garcia (2016) argues that, in a much as the parent involvement in the school can reinforce
the preschool’s efforts and further benefit children’s social competence and academic
skills, preschool children’s characteristics may prompt parental involvement. That is,
children may prompt parental involvement through their behaviors and their social and
academic skills. For instance, an errant child may trigger more parental involvement in the
school as the parent tries to work with teachers to reduce undesirable behaviors. On the
other hand, parents of children who are excelling may feel the urge to increase their
involvement in the school to develop the skills to facilitate even further development in
their gifted children (Tucker-Drob & Harden, 2012). The concept of children encouraging
changes in parents’ behaviors is referred to as child elicitation. Garcia (2017) conducted a

study on child elicitation of parental involvement in preschool.

Precisely, Garcia (2017) study examined the extent to which children’s academic and social
skills contribute to parents’ Head Start involvement, and whether barriers and social

support serve to moderate those associations. Head Start is the largest federally-funded
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early childhood program in the United States (Administration for Children and Families,
2014). Head Start provides two-generation programming: early childhood education for
young children and parent training and opportunities to encourage parents to learn new
skills and to participate in the classroom (Garcia, 2017). Among other findings, the study
found that children’s characteristics did not directly elicit parental involvement. The lack
of direct associations suggested that parents’ involvement may vary depending upon
factors that support or hinder parents’ abilities to participate, such as the levels of social

support and barriers to involvement experienced by parents.

In a similar study done in Ohio USA, Koch (2018), embarked on a qualitative study to
examine parent involvement practices of the Early Beginnings Head Start program and to
determine the impact that parent involvement has on the early language and literacy
development of preschool children. This research study revealed that the Early Beginnings
program utilizes several different methods of involving and educating parents including
the use of workshops, home visits, conferences, and newsletters. Workshops were found
to be the most valuable method of parent involvement used by the program to educate
parents regarding early language and literacy skills. The use of multilingual facilitators,

hands-on learning, and discussions at the workshop proved to benefit parents greatly.

In Britain, EINokali, Bachman and Votruba-Drzal (2010), conducted a study on Parent
Involvement and Children's Academic and Social Development in Elementary School.
Using a sample of 1364 children, the study investigated children’s trajectories of academic
and social development across first, third and fifth grade. The study found that
improvements in parent involvement predicted declines in problem behaviors and
improvements in social skills but predicted no change in achievement. It was, however,

noteworthy that EINokali et al., (2010) study considered older children who might not have
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required much academic assistance from their parents. The current study focus was on the

preschool learners whose parental assistance was much needed.

Ajayi, Haastrup & Arogundade (2009) carried out a research on parent involvement in
school administration as a correlate of effectiveness of secondary school in Nigeria. The
study examined the relationship between parent’s involvement in school administration
and effectiveness in secondary schools in Nigeria. The study revealed that parents were
much involved in the administration of secondary schools. The study further revealed that
secondary schools in the area covered were moderately effective though there was no
significant relationship between parents’ involvement in the administration of secondary

schools and effectiveness in the schools.

Osei-Akoto, Chowa and Ansong (2012) investigated the extent of parental involvement in
academic performance in Ghana using randomized cluster sampling of 100 schools from
eight out of ten regions. The results indicate that majority of the parents (83%) hardly
assisted children in homework. However, the study failed to establish the effect of parental
involvement on academic performance. In Namibia, Guolaung Erlendsdottir (2010)
conducted a qualitative survey study on the extent of parental involvement in students’
academic performance. The study involved seven parents of students who had achieved
high grades in examinations. All parents reported very high level of involvement in their
children’s education but the study was limited in design since the sample was too small to

make generalization to a larger population.

Dube (2015) explored on parent involvement in ECDE centres in Masiphumelele, Cape
Town. The researcher aimed to gain an understanding of how parents are involved in Early

Childhood Development centres and factors that enhance and hinder parent involvement
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in ECD centres. The study adopted a qualitative, exploratory approach using a semi-
structured interview schedule. The researcher used non-probability, purposive sampling to
select 19 participants. The Tesch’s (1990) method of analysis was used to analyze the data.
The research findings revealed that even though there are parents who participate in
activities taking place at ECD centres, parents’ involvement was still unsatisfactory. The
study also affirmed that, factors that enhanced involvement of parents included; unity
among parents, hosting general parent meetings, take-home activities, effective
communication between parents and ECD staff especially teachers, hosting parent
workshops, teachers’ adoption of a positive attitude towards parents. However, the study
did not focus on how the parents’ involvement enhanced preschool learners’ academic
performance. Dube (2015) further, found that single parenthood, lack of time, lack of
interest, lack of education, poverty and unemployment are factors that inhibit parent

involvement in ECD centres.

Kibet (2010) investigated the role of parents in enhancing preschool children’s education
in Uasin Gishu district, Kenya and found that parental involvement in education was
low. Ciaraka (2003) sought to establish the role of parents in facilitating learning processes
in selected primary schools in Egoji- Meru. The study found that parental involvement in
homework was high but majority (93%) of the parents did not did not provide
supplementary learning resources. Spernes (2011) study, also found that in most of Kenyan
rural primary schools, sharing of responsibility between parents and schools was minimal
and that there was hardly any relationship between parental involvement and students’

academic performance.

Kaberere, Makewa, Muchee and Role (2013) found that in Rwanda parents of children

in high performing schools were significantly more involved than their peers with
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childrenin low performing schools particularly in support for learning and assisting
children in homework. Nyarko (2011) investigated the effect of parental involvement
in school on students’ academic performance in Ghana. The results revealed a positive
and significant correlation between mothers’ school involvement and academic
performance of children. Interestingly, there was non-significant correlation between

father’s school involvement and students’ academic performance.

Muiru, Thinguri, Njagi and Ngunu (2014) conducted a study on parental involvement and
primary school academic performance in Teso North District. Among other findings, the
study found that about a quarter of parents could turn up for a meeting to discuss school
academic performance, most of head teachers indicated they had a feeding program,
learners absenteeism was caused by domestic chores, and that most head teachers faced
great problems due to parents poverty and lack of interest in school programmes. However,
Muiru etal., (2014) study did not sought to relate the actual learner grades or marks attained
in an examination and the extent of parents’ involvement and thus rendering their
deductions weak. The current study used inferential statistics to establish the influence of
parents’ involvement and learners’ academic performance and thus the results could be

generalized to the entire population.

Chemagosi, Odongo and Aloka (2016) set out to establish the parental strategies enhancing
their level of involvement in pre-school pupils’ learning in Nandi Central Sub-County,
Kenya. The study sample size consisted of 74 public head teachers, 74 preschool lead
teachers and 320 parents. The study findings showed that parents’ school meetings
attendance, providing snacks to their children, assisting their children’s homework,
providing education basic needs and attending organized school forums/conferences/visits

were among the strategies that enhanced their involvement in their children learning. Such
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level of involvement could lead to preschool children improved academic performance
(Chemagosi et al., 2016). Though, Chemagosi et al., (2016) study established the strategies
that could get parents more involved in their children learning, it did not attempt to
statistically establish the link between involvement and academic performance. The current
study aimed at establishing the extent to which the parents’ involvement influenced
preschool learners’ academic performance using quantitative methods and validated using

qualitative methods.

Sang (2016) investigated the parental involvement in the provision of Education in public
Early Childhood Development and Education centres in Njoro sub-county, Nakuru County,
Kenya. The study aimed at investigating the extent to which parents provide feeding
programmes and teaching and learning materials; parental involvement in the payment of
levies and in facilitating their children’s learning at home; and challenges affecting parental
involvement in the provision of ECDE. The study adopted a mixed methods approach and
using Interview schedules and questionnaires data was collected from forty six pre-school
teachers, twenty three head teachers and forty six parents. The study found out that most
children carried their own packed food due to absence of school feeding programme. It was
also found that the parents were the main financiers of pre-schools and due to poverty and
high unemployment rates, most could not meet their obligations. A few pre-schools got
little government grants. Further, Sang (2016) found that most of the parents assisted their
children with homework and in reading and writing. The study, however, did not
investigate how the extent of parents’ involvement influenced the learners’ academic

performance. The identified lacuna spurred the undertaking of the current study.



32

2.5 Head Teacher’s’ Mobilization of School Funds and Preschool Learners Academic
Performance
Provision of public education involves mobilization and consumption of resources.
Ngware (2007) views the act of resource mobilization as a concerted effort to generate
resources for a specified entity to fulfil a planned purpose. Such resources include, finance,
material, human, machines, time, and nature itself. Of all the resources, financial capital is
one the most significant resource since it is actually the basis for procurement, utilization,
and maintenance of all types of resources. Without a strong financial base, it will be
difficult to produce the right types of goods and services in desirable quantity and quality.
The availability of funds in any organization or institution is vital to its productive process
and quality of its products and services. Mbiti (2007) notes that although manpower is the
basic input in effective education programme implementation, it is the availability of
adequate finance that dictates the teaching learning resources to be purchased, the level of
human resource development and the facilities to be developed. Sallis (2002) observes that
one of the most underrated issues in total quality management is the nexus between quality

and institutional financial management.

Manoj (2011) as cited in Wangila (2017) observes that apart from payment of ECDE
teachers’ trainers, Early Childhood Education receives very little funding in Kenya. Most
of the ECDE centres have been run by parents for many years. The funds collected from
parents caters for the teacher’s salary, provide subsistence and provide the teaching
facilities. However, prevalence of poverty in some areas and negativity of attitude towards
the programme, many parents do not pay these services and hence making it difficult for
the learners to access quality education (Manoj, 2011) as cited in Wangila (2017). It is no

wonder then that private sector has almost a monopoly in offering ECDE, albeit the fact
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that over 90% of Kenya’s primary school children receive public education (Republic of
Kenya/UNICEF, 2012). A study by Kariuki (2014) revealed that due to lack of support for
Early Childhood Education (ECD) there are many children who start their education in

class one and thus prompting transfer of early childhood lessons to the primary section.

Through the Session Paper No. 1 of 2005, a policy Framework on “Education, Training
and Research,” the government of Kenya recommended the development of a
comprehensive ECDE policy framework and service standard guidelines (Republic of
Kenya, 2005). The policy not only provides a co-ordination mechanism but also explicitly
defines the roles of parents, communities, various government ministries and departments,
development partners and other stakeholders in the provision of ECDE Further, the
implementation of this policy was to ensure enhanced financing, access, quality, equity and

efficient management of ECDE services.

Despite the fact that the fourth schedule of the Kenya constitution, 2010 and the Basic
Education Act 2013, places the roles of funding and development of the necessary
infrastructure for institutions of basic education and training used for conducting pre-
primary education under County Government, there are many ECDE cetres which are yet
to receive such assistance and solely rely on parents support. In addition, the FPE policy
greatly aggravated the situation since some parents prefer keeping their children at home
until the age of six to seven years to join free education in class one (Kirathi, 2014;
Ngaruiya, 2008; Shinali, Githui & Thinguri, 2014). Besides there are so many sections of
ECDE national policy and various policies formulated by different counties that do conflict
and that require urgent harmonization. Yet in the midst of this conundrum, the head of

institution hosting the ECDE centre is expected to accomplish the various objectives and



34

promote principles and virtues as espoused by Early Childhood Development (ECD) Policy

Framework in Kenya (Republic of Kenya, 2006; Murunga, 2015).

Thus, in order to ensure quality education and enhance learners’ academic performance,
the head teacher has several options of mobilizing funds for ECDE. These sources include:
the County government, the parents contribution, NGO’s inclined to ECDE, capitation
from National government and other stake holders. The Government of Republic of Kenya
(GOK) has demonstrated its commitment to the wellbeing of young children, this is by
signing various global policy frameworks. These forums underscore the importance of
Early Childhood Education and Development, and identify challenges facing ECD sub

sector (Republic of Kenya 2006).

The government through Sector Wide Approach to Programme Planning (SWAP) and
development partners worked together to come up with the Kenya Education Sector
Support Programme (KESSP). The programme Comprised of twenty three investment
programmes which focused on the education sector as a whole. Early Childhood
Development and Education programme, is among the twenty three investment
programmes mentioned in KESSP and aimed at expanding access in order to enhance

ECDE services that are of high quality for the vulnerable children aged 4 years to 5 years.

The ECDE investment programme comprises of the provision of Community Support
Grants (CSG) or ECD capitation grant to selected ECDE centres across the country. CSG
is paid by the MOE directly to a special bank account established by each ECDE centre.
Before funds are sent to the ECDE centre, the ECDE management committee must prepare
an ECDE centre improvement plan which explains how the centre will use the CSG to

increase the enrolment and improve the quality of education of children aged 4 to 5 years.
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The ECDE centre improvement Plan is formally presented and approved at a special
meeting of parents and community members before a centre can receive CSG from the
MOE. The ECDE management committee members are trained on how to develop a quality
centre improvement plan and how to successfully manage their CSG (Republic of Kenya,

2007, MOE 2009)

Studies by Murunga (2015), Kirathi (2014), Shinali, Githui and Thinguri (2014) and
Wangila (2017) have found that ECDE in Kenya is still bedeviled by serious underfunding
issues such as understaffing and high teacher turnover, lack of essential play materials and
facilities, feeding programme, teaching resources and buildings. These issues impact
negatively on the quality of ECDE and pupils academic performance. It therefore calls for
appropriate head teacher managerial and funds mobilization strategies in order to solicit

adequate resources for quality preschool education.

Shinali, Githui and Thinguri (2014) established that the ECD capitation grant has led to an
increase in the enrollment of learners in ECDE centers, availability of the teaching and
learning materials resulting to enhanced learning albeit the grant inadequacy. The ECDE
capitation grant programme was started in 2007and was aimed at enhancing access, quality
and equity to early childhood development education (ECDE) services. It targets all
children aged 4-5 years mostly from Arid and Semi-Arid Lands (ASALS), urban slums and
other regions in acute need of resources (Ngaruiya, 2008). However, Shinali et al., (2014)
noted that provision of ECDE capitation inadvertently led to loss of crucial funding from
parents in some preschools due to the perception that capitation is a provision of free
preschool education. The study however, did not investigate the strategies employed by

some head teachers who despite receiving the ECDE capitation were still able to mobilized
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funding from parents and thus maintaining continuous improvement in ECDE quality. The
current study embarked on assessing the influence of head teachers’ mobilization of school

funds on preschool learners’ academic performance in Nyamache Sub County.

Most of the studies done on ECDE, identify management, lack of clear policy and finance
inadequacy as the genesis of the problems afflicting the preschool education sub sector. A
recent study by Wangila (2017) on the challenges facing the implementation of Early
Childhood Development and Education Policy in Bungoma County, found that inadequacy
of teaching and learning resources, financial constraints, poor teacher training, high
turnover, and poor teacher remunerations were the main hindrances to provision of quality
ECE. While Wangila (2017) study recommended a joint funding by Counties and Central
government, and that the central government should hire ECDE teachers on permanent and
pensionable terms, it did not explore on the cardinal managerial role of the head teacher in
mobilizing resources and ensuring that the engaged teachers are offering services as per

prescribed curriculum,

Kelonye (2012), did a study on factors influencing parental involvement in the provision
of ECE in Kenya. The study adopted a descriptive research design, simple random
sampling was used to select 50 ECE centers, convenient sampling to select 200 parents,
purposive sampling to select 50 teachers, 50 head teachers and 2 education officers. The
data collection instruments included questionnaires, interview schedules and document
analysis. Data was analyzed using simple descriptive statistics including frequencies,
percentages and presented in form of frequency tables, bar graphs and pie charts. The study
found out that though the perception of teachers on parental involvement was positive, they

failed to involve parents in decision making. Subsequently, the parents could easily
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withdraw their financial support, compromising the quality of facilities in ECDE centres.
Thus, it is imperative for the head teachers to apply appropriate strategies in order to

persuade the school funders to remain steadfast in supporting the school.

Wanjohi (2010), did a study on Evaluation of the Impact of community support Grants on
the development of ECE in Kiambu District, Kenya. The study used a survey design and
targeted all public ECDE centers, ECDE teachers, community members and program
officers. Stratified, simple random and purposive sampling, were used to select
respondents. Data was collected using questionnaires and checklists. Data was analyzed
and presented in form of tables and percentages. The study found out that there was a big
impact on the part community collecting funds to pay teachers and for buying
teaching/learning material. The enrolment and retention of the children had increased; the
quality of service delivery was high as teachers were paid well. However, the study also

established that funds were not utilized well due to corruption on the management part.

Owuor (2010), did a study on factors influencing provision of early childhood education
in Madiang Division, Kenya and found out that socio-economic factors undermine
provision of ECDE services, among other factors like teachers, structural and operational
characteristics of ECDE services. Toywa (2011) did a comparative study of the effects of
selected teaching methods on performance in early childhood education in Kenya and
found out that many ECE centres were characterized by inadequate infrastructure for the

use of play-way methods.

Though a plethora of studies exist on funding in primary and secondary education schools,
very few studies have focused on ECE funding in Kenya. For instance, Orodho (2014)

focused on the equity and quality implications of free primary education (FPE) and free
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day secondary education (FDSE) policies in Kenya. Among other findings, the study found
that there has been a phenomenal growth in student enrollment both in primary and
secondary schools in Kenya as a result of the implementation of these free education
policies. Further, the study found that education in the country was fraught with
multifarious and intertwined finance related challenges of providing quality and equitable
education, resulting in conspicuously wide and severe regional and gender disparities in
access to, and quality of education. Orodho (2014) recommends that in order to effectively
finance primary and secondary school education of high quality, all constraints related to
educational financing should be eradicated through making strong and tough decisions that
pragmatically translate the education policies from the current rhetoric chimera to practice.
However, the study failed to appreciate the fact that in order to effectively close the gaps
in equity, access and quality of education across all parts in Kenya, support in funding
should begin at ECDE level. The current study embarked on determining the influence of
head teachers’ mobilization of funds on preschool learners’ academic performance public

ECDE centres in Nyamache Sub County.

Awuor, Wanjala and Muriithi (2016) examined financial resource mobilisation strategies
and internal efficiency of public secondary schools in Rachuonyo South Sub County,
Homabay County. The study looked at the nature and impact of resource mobilization
strategies like state subsidy, user fee, community funds, student labour, NGO funds,
schools foundations, and income generation activities on internal efficiency measured in
terms of performance of students, the levels of retention, repetition. A descriptive survey
research design was used. A head teacher’s questionnaire was used to collect data from 61
schools in addition to an observation schedule and an interview schedule. The study

findings indicated that more financial resources resulted into enhanced internal efficiency.
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The regression analysis results showed that student academic performance as a measure of
internal efficiency had positive relationship with all the considered resource mobilisation
strategies. Similarly, retention rates had positive relationship with all the strategies in
question a part from community funds which showed a negative relationship. Finally,
repetition rates had a positive variation with income generating activities and state subsidy.
The strategies of user fees, community funds and student labour however had negative
relationship with repetition rates. Awuor et al., (2016) recommended that schools should
exploit the resources at their disposal effectively and efficiently to reduce the cost of
education and cut down wastage in schools. Also the school managers should ensure that
schools are run as business entities whose profitability relies on the ability to manipulate
available resources to enhance performance, increase retention rates and reduce repetition
rates. However, Awuor et al., (2016) study focus was on secondary schools while the

current study was focused on ECDE.

2.5 Summary of the Literature Review and Knowledge Gaps

The reviewed literature revealed the significance of head teachers’ supervision of preschool
teachers, mobilization of school funds, professional development of teachers, and parents’
support of pupils’ learning; all geared in ensuring provision of quality education (Gumo,
2013; Karanja & Githinji, 2011; Nyakwara, 2014; Wangila, 2017). However, most of these
studies failed to statistically link the identified factors to preschool learners’ academic
performance, thus, rendering their findings and interpretations weak. Moreover, none of
the reviewed studies was conducted in Nyamache Sub County. The current study used
inferential statistics to establish the influence of preschool teachers development,

supervision, parents’ support of pupils learning and head teachers mobilization of funds
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parents’, on preschool learners’ academic performance. In so doing, the study results could

be generalized to the entire population.

Although ECDE is constitutionally under County governments (ROK, 2010, 2013), most
of public ECDE centres are currently attached to public primary schools where TSC is
responsible for teacher management. Thus, while the head teacher is directly under the
national government (TSC), he/she is expected to manage ECDE which is under county
government. The management disconnect notwithstanding, the primary school head
teacher is expected to oversee the smooth running of these centres. Being a relatively new
dispensation in Kenya, it was imperative to conduct a study to investigate the influence of
head teachers’ roles such as supervision of preschool teachers and mobilization of funds

on provision of quality ECE and preschool learners’ academic performance.
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CHAPTER THREE
RESEARCH DESIGN AND METHODOLOGY
3.1 Introduction
This chapter presents a detailed description of the methodology used in the study. The
contains: research design, the study locale, target population, sample and sampling
techniques, description of research instruments, pilot testing, validity and reliability of data
collection instruments. Further, data processing and analysis procedures are explicated.

The chapter culminates with a description of legal and ethical considerations.

3.2 Research Design

The study employed both descriptive survey and correlation research designs. Descriptive
survey research seeks to establish factors associated with certain occurrences, outcomes or
outcome conditions (Borg & Gall, 2006). Kothari (2014), explicates that descriptive survey
research design is best adapted to obtain personal and social facts, beliefs and attitudes, it
involves measurement classification, analysis, comparison and interpretation of data that
results in the formation of important principles of knowledge and solution to significant
problems. Descriptive survey design involved asking a sample population questions about
a particular issue to explore their opinions, attitudes and knowledge about the issue in
question (Fraenkel, Wallen & Hyun, 2012). Correlation research design uses inferences to
explain relationships among variables systematically and emphatically without direct
control of independent variables (Orodho, 2012). This hybrid design was found appropriate
in this study since apart from seeking opinion, attitude and knowledge about the issue at
hand, the study also sought to establish the degree of each independent variable influence

on the dependent variable.
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3.3 Location of the Study

The study was conducted in Nyamache Sub-County in Kenya. Nyamache Sub County is
40 km from Kisii County Headquarters. The sub County is composed of productive
agricultural land and has many private and public ECDE centers to cater for the large
population in the area. According to Nyamache Sub County Education Office, Nyamache
Sub County had 84 registered public ECDE centers as at 2017 (MOE, 2017). Further,
according to Kisii County schools census report of 2017, Nyamache Sub County was one
of the regions in the County with large numbers of ECDE centres but with the most
fluctuating children enrollment. The region also experienced endemic parents/teachers
conflict in regard to education quality and financial management resulting to frequent
children movement from one school to another. The County schools census report also
noted that, while some ECDE centre were chocking with high children population, some
had several empty classes. It was due to these issues that the location was chosen for the

current research.

3.4 Target Population

Babbie (2014) defines target population as a complete set of individuals, cases or objects
with some common observable characteristics. The study targeted 84 head teachers, 4
Curriculum Support Officers (CSOs), 4200 preschool (nursery) children and 260 preschool
teachers who managed and taught in Nyamache Sub County 84 public ECDE centres
(Nyamache Sub County Education office). The preschool teachers were targeted because
apart from nurturing the children in social and basic life skills such as toileting, they were
entrusted to develop the first and the second language and creativity. Secondly they are
expected to enable the child attain numeracy and literacy. The head teacher is expected to

supervise the preschool teachers to ensure regular attendance, professional documents have
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been prepared and that meaningful teaching has been done. In addition, they were expected
mobilize parents support, solicit funds for running and developing the center, and above
all initiate continuous preschool teachers’ professional development. CSOs were targeted
because they are the MOE agents who offer curriculum advice and ensure that quality is

maintained in the implementation of the curriculum.

3.5 Sample Size and Sampling Techniques

Kothari (2014) defines a sample as a representative part of a population that is studied to
give information about the entire population without having to study the entire population.
Gay, Mills and Airasian (2009) posit that a sample size of 10% to 30% of the population
is sufficient for reliable findings. The study sampled 30% of head teachers to get 25 head
teachers from 25 ECDE centres. Since the study was designed such that the information
collected from teachers was to be triangulated through the head teacher and vice versa, two
preschool teachers from each of the 25 ECDE centres ware sampled. Thus, the 50 sampled
preschool teachers constituted 19.2 % of the targeted teachers and which was within the 10

% to 30% margin.

Nyamache Sub County is divided into four educational zones. Using the stratified sampling
technique, the ECDE centres were put into 4 stratas. The 25 ECDE centres from where the
25 head teachers came from were proportionately drawn from the four educational zones.
From each strata, six schools were selected through simple random sampling. However,
from one of the zones, 7 ECDE centres were selected to make a total of 25 centres. Further,
the study used census sampling to select all the four CSO representing the four educational
zones. The study involved all the 1240 Pre Primary 2 (PP2) learners from the 25 ECDE

centres that were sampled. Thus, the total sampling matrix gave total of 1319 respondents
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comprising of 25 head teachers, 50 preschool teachers, 4 CSOs and 1240 PP2 children.
Table 3.1 shows the sample size distribution.

Table 3.1 Sample Size Distribution

Category of Population Sample Proportion %
Respondents

Head teachers 84 25 30.0

Preschool Teachers 260 50 19.0

CSOs 4 4 100.0
Preschool Learners 4200 1240 29.5

Total 4548 1319 29.0 %

3.6 Data Collection Instruments

The study employed four data collection instruments: preschool teachers’ questionnaire,
head teachers’ interview schedule and curriculum support officers’ interview schedule and
preschool learners’ assessment test. Altrichter, Feldman, Posch and Somekh (2008) and
Creswell (2012) posit that the use of several research instruments or source triangulation
is the surest way of minimizing threat to both internal and external validity. They further

contend that triangulation gives a more detailed and balanced picture of the situation.

3.6.1 Preschool Teachers’ Questionnaire

The teachers’ questionnaire was semi-structured in that it contained closed ended Likert
type items and open ended questions. It consisted of sections A, B, C, D and E (Appendix
I1). Section A sought demographic information, section B sought information on preschool
teachers’ professional development, while section C sought information on supervision of
preschool teachers. Section D sought information on parents’ involvement in children

learning while section E gathered information on head teachers’ mobilization of funds.
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3.6.2 Head teacher’ Interview Schedule

Bhattacherjee (2012) aver that interview method of collecting data is superior to other
instruments in that it creates rapport between the respondent and the researcher. In addition,
it guards against confusing the questions since the interviewer can clarify the questions
thereby helping the respondent give relevant responses. The head teachers’ interview guide
(Appendix 1) was semi structured. It sought to gather demographic information,
information on teachers’ professional development, supervision of preschool teachers,
parents support of children learning, and the head teachers’ mobilization of school funds.
In addition, the head teachers were to give their opinion on how these factors contributed

to the preschool learners’ academic performance.

3.6.3 Curriculum Support Officers’ Interview Schedule

The CSO interview schedule was structured (Appendix V). The interview questions were
set according to the study objectives. However, through probing questions the CSOs were
allowed to give any pertinent information or emerging themes but which had an influence

on the preschool learners’ academic performance.

3.6.4 Preschool Learners Assessment Test (PLAT)

This was a comprehensive teacher constructed assessment test (Appendix V) that was
adopted from Karanja (2017) study. The test aimed at assessing the extent to which learners
had acquired the skills and knowledge in various subjects offered in the preschool
curriculum. The test assessed knowledge in science, creativity, number work, language and
social environment. According to Karanja (2017), PLAT was had high reliability
coefficient (r = 0.83) and thus suitable for the study. It was noteworthy that all the ECDE

centres involved had not commenced the competency based curriculum.
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3.7 Piloting

According to Hesse-Bibber and Leavy (2010), Pilot testing is done to ensure validity and
reliability of the instruments used in research. Gay, Mills and Airasian (2010) maintain that
participants in the pilot test should have similar characteristics to the intended participants.
Orodho (2012) posit that for pilot testing, 10% of the sampled population was sufficient.
Therefore, the study involved 3 head teachers, 5 teachers, 1 CSO and all the preschool
children from the three ECDE centres in the neighbouring Bomachoge Sub County. The
participants were encouraged to make comments and suggestions on the veracity of the

data collection instruments.

3.8 Validity of Data Collection Instruments

Hesse-Biber and Leavy (2010) explain validity as the accuracy and scientific soundness of
the research instruments used in a study to capture data. Validity is also the extent to which
results got from the analysis of data actually represent the issue under study. The researcher
sought the expert opinion on content and construct validity. The data collection instruments
were availed to the university supervisors assigned to the researcher for review. The results
from the piloting together with the comments from the supervisors were incorporated in

the final instrument revisions to ensure its validity.

3.9 Reliability of Data Collection Instruments

Reliability refers to the extent to which a research instrument gives measures that are
consistent each time it is used to the same individuals (Creswell, 2014). Test and re-test
method was used to gauge the consistency of the study questionnaires. During the pilot
study, questionnaires were administered twice to the same group of teachers with a duration

gap of two weeks. Test-retest reliability of the teachers’ questionnaire was measured by
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correlating the two sets of data and a Pearson coefficient of 0.75 was obtained. According
to Creswell (2012), in social sciences, a reliability coefficient of 0.6 and above is
satisfactory for any research instrument. Thus, the preschool teachers’ questionnaire was

found to be appropriate for this study.

3.10 Data Processing and Analysis

Data analysis is the process of bringing order and the meaning of information collected
(Kombo & Tromp, 2006). The researcher conducted data cleaning, which involved
identification of incomplete or inaccurate responses to remove outliers. Data were coded
and analyzed using statistical package for social sciences (SPSS version 22) to generate
descriptive statistics in terms of means and percentage and standard deviations. The
findings were presented in tables, charts and bar graphs for clarity. The dependent variable
was derived from the preschool pupils mean test (PLAT) score from each of the sampled
schools. The four hypotheses of the study were tested by use of multiple regression
analysis. The regression equation was in the form: Y= Bot+ Bixi+Pax2t Paxs+ Paxs + € and
where

Y = preschool learners academic performance,

X1= level of preschool teachers’ professional development,

X2 = supervision of preschool teachers,

Xz = parents support of pupils’ learning and

Xa = head teachers mobilization of school funds while ¢ is the error term.

Analysis of the interview data started as soon as each session ended. Notes taken during
the interviews were checked for gaps immediately in order to record all that could be
remembered and had not been written down. Identification labels were given according to

the respondent such as (HI) for the first head teacher interviewee while (CSO1) as the first



48

curriculum support officer to be interviewed. Qualitative data generated from
questionnaires and interview schedule was put into themes for easier interpretation.

However, verbatim quotations were also used in order to maintain the message as given.

3.11 Legal and Ethical Considerations

Legal and ethical considerations form a key part in research since it helps to ensure that no
one suffers harm or undesirable consequences as a result of the research activities. Due to
the normally sensitive relationships between the researcher and the respondents, reasonable
safeguards were built during the field work study that is based on appropriate ethical
requirements and measures. The researcher got a letter of introduction from Africa
Nazarene University. The letter assisted the researcher secure a research permit from
National Council of Science, Technology and Innovation (NACOSTI). A preliminary visit
was made to schools to inform the head teachers of the intended research. A date to
administer the tools was arranged during these visits. This helped the researcher to establish
a work plan. In order to avoid suspicion and scepticism the researcher assured the
respondents of utmost confidentiality and that the information provided would be used for
academic purposes only. Furthermore, while collecting data the researcher acknowledged

all the sources of information collected from textbooks and other research materials.
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CHAPTER FOUR

RESULTS AND ANALYSIS
4.1 Introduction

This chapter presents the results and analysis of the data collected in this study. The chapter
contains the response rate, analysis of demographic data, and analysis of teachers’ response
quantitative data in accordance to research objectives. This was followed by analysis of
preschool learners’ academic performance (dependent variable), and analysis of qualitative
data from the open ended section of teachers’ questionnaires, the head teachers’ interview

schedule and the CSOs interview schedule. The chapter ends with hypotheses testing.

The purpose of the study was to examine the factors influencing preschool learners’
academic performance in public ECDE centres in Nyamache Sub County, Kisii County,
Kenya. The study objectives were: to establish the influence of preschool teachers’
professional development on preschool learners academic performance, to examine the
influence of supervision of preschool teacher on preschool learners academic performance,
to assess the influence of parental support on preschool learners academic performance,
and to determine the influence of head teachers mobilization of funds on preschool learners
academic performance in public ECDE centres in Nyamache Sub County, Kisii County.
Data were collected through the preschool teachers’ questionnaire, the head teachers’
interview schedule, the CSOs interview schedule and the preschool learners’ assessment

test.

4.2 Response Rate
The study sampled 50 preschool teachers, 25 head teachers, and 4 curriculum support

officers and 1240 preschool learners. All teachers filled out and returned the questionnaires,
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20 head teachers were available for interviews, all the 4 CSOs were interviewed while 1200
preschool learners sat for the assessment test. Thus, the return rate was 100% for preschool
teachers, 80% for head teachers, 100% for CSOs and 96.8.0% for preschool learners. This
rate was considered adequate for data analysis since according to Fraenkel et al. (2012),

return rates of more than 60% are considered to be good.

4.3 Demographic Information

The researcher found it necessary to identify background of the respondents, which formed
the basis under which some of the interpretations were made. The demographic information
sought included: gender, age bracket, highest level of professional training, and teaching
experience.

4.3.1 Gender of respondents

The researcher sought to establish the gender distribution of the respondents. Table 4.1
depicts the finding.

Table 4.1: Gender Distribution of Respondents

Category of respondent Gender Frequency Percentage
Preschool Teachers Male 18 36.0
Female 32 64.0
Total 50 100.0
Head teachers Male 12 60.0
Female 8 40.0
Total 20 100.0
Curriculum Support Male 2 50.0
Officers Female 2 50.0
Total 4 100.0
Preschool Learners Male 590 49.2
Female 610 50.8

Total 1200 100.0
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Table 4.1 shows that 64 % of preschool teachers were female implying that, female teachers
dominated public ECDE centers in Nyamache Sub County. However, of the 20 head
teachers that took part in the study, 60.0 % were men depicting gender inequality in
headship. It was also evident that the four CSOs gender in the four Nyamache educational

zones was at par. Similarly, preschool children were almost attained genderparity.

4.3.2 Age bracket of respondents
The researcher sought to establish the respondents’ age bracket distribution. Table 4.2
depicts the findings.

Table 4.2: Respondents’ Age Bracket Distribution

Age in years Category
Preschool Teachers Head Teachers

f % f %
<25 10 20.0 0 0.0
25-30 21 42.0 0 0.0
31-40 14 28.0 4 20.0
41-50 3 6.0 6 30.0
> 50 2 4.0 10 50.0
Total 50 100.0 20 100.0

As shown in Table 4.2, 45 preschool teachers constituting 90.0 % were 40 years and below,
only 6.0 % were in the bracket of 41 to 50 while 4.0% were above 50 years of age. Only
five preschool teachers were over 40 years implying that ECDE centres in Nyamache Sub
County had mostly young to middle age teachers and could be more receptive to new
innovations in curricula. However, 80% of head teachers were over 40 years implying that

the most of the centres were over sighted by experienced mature teachers.
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4.3.3 Preschool teachers highest level of professional training in ECDE

The study also sought to establish the preschool teachers’ highest professional training.
Some teachers progress from being an untrained teacher to certificate, diploma up to degree
level and beyond. The higher a teacher progresses in professional training, the more one is
exposed to units and methodologies appropriate for preschool learners and hence more
likely to lead learners to higher academic achievement. Figure 4.2 shows the distribution

of preschool teachers according to their highest level of professional training.

20 (40 %)
|

13 (26 %)
10 (20%
5(10 %)
2 (4%)
Untrained Certificate Diploma Degree Post graduate

Figure 4.1: Preschool Teachers highest Professional Training in ECDE

It is evident from Figure 4.1 that 40.0 % of teachers were certificate holders, 26.0 %
diploma in ECDE holders, 10 % degree holders and only 4 % had post graduated training.
However, 10 teachers constituting 20 % had no professional training in ECDE. This
implied that preschool teachers in Nyamache Sub County had disparate professional

qualifications.



53

4.3.4 Preschool teachers’ teaching experience in their current ECDE centres

The researcher also sought to establish the teachers teaching experience in their current
ECDE centres. The more the teacher had stayed in the current station, the more likely the
teachers could give accurate information. The information was considered important since
the preschool teacher response was key in testing the study hypotheses. The accuracy of
information gathered from them was instrumental in minimizing threat to both internal and
external validity. Figure 4.2 shows the preschool teachers’ distribution by their teaching

experience.

< lyear
10%

> 4 years
30%

1-2 years
20%

3-4 years

40%
B <lyear N 1-2years 13-4 years > 4 years

Figure 4.2: Preschool Teachers Teaching Experience in Their Current Station

As evident from Figure 4.2, only 10% of preschool teachers had an experience of less than
one year, 20% teachers had an experience of one to two years while 40% had an experience
of three to four years. Thus, 90% of teachers had taught for at least one year in their current
ECDE centres. This implied that their output in terms of learners’ performance can be fairy

ascertained in the current study. In addition, they could respond with certainty in regard to
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professional development, supervision, parents support and the head teachers’ practices in

soliciting funds in their current station.

4.4 Preschool Teachers’ Professional Development and Pupils Academic
Performance

The first objective of the study was to establish the influence of preschool teachers’
professional development on preschool learners’ academic performance in public ECDE
centres in Nyamache Sub County. To achieve the objective, a set of statements in form of
five points Likert scale were posed to the preschool teachers to indicate the extent to which
they agreed or disagreed with them. The responses were coded such that strongly disagree
(SD) was rated number 1 while strongly agree (SA) was rated number 5. However, for
easier interpretation, the responses were collapsed into three columns of Agree (A),
Undecided (U) and Disagree (D) as shown in Table 4.3. Further the mean responses were
computed such that: a mean response of above 3.0 was considered as agree while a mean
of below 3.0 was considered as disagree. Table 4.3 shows the proportion of teacher

respondents in various levels of agreement, the mean and standard deviation.
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Table 4.3: Preschool Teachers’ Responses on Professional Development

Statement SA A U D SD

% % % % % Mean SD
| visit other schools for bench 120 80 16.0 34.0 30.0 27 0.8
marking
| attend refresher courses in ECDE 13.0 170 140 300 26.0 238 0.9
I normally access materials on 18.0 40.0 10.0 100 220 3.2 1.0
changes in curriculum
I normally attend seminars and 24.0 200 6.0 20.0 30.0 29 0.8
workshops on ECDE
| do access online ECDE resource 14.0 14.0 4.0 39.0 29.0 23 0.7
materials through internet
I am conversant with the current 25.0 35.0 300 40 6.0 38 0.5
government policies on ECDE
| have videos on the latest various 11.0 9.0 4.0 30.0 46.0 24 0.9
methods of teaching creative
activities in ECDE
| have learnt how to improvise some 38.0 30.0 8.0 10.0 14.0 4.2 0.6

of teaching and learning resources

using locally available materials

Aggregate Mean Score 3.0 0.7

In reference to Table 4.3, most of preschool teachers constituting 64% disagreed that they
visit other schools for bench marking. Similarly, majority of teachers constituting 56%
indicated that they did not attend refresher courses in ECDE. However, 20 % affirmed to
have attended bench marking while 30% of teachers affirmed to have attended refresher
courses in ECDE. This implied that most of the teachers were either not keen in acquiring
more knowledge and keeping abreast with emerging innovations or they lacked support

from the school management to visit other schools for bench marking and attending
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refresher courses. Incidentally, most of the interviewed head teachers indicated that they
allowed teachers to attend seminars and workshops to advance their knowledge in ECDE.
Likewise, the interviewed CSOs affirmed that seminars and workshops were organized for
teachers at both County and Sub County level. Some of the CSOs, however, added that the
organized seminars and workshops were very few and despite the fact that most of the

teachers’ were fully catered for, they ran their own errands giving the trainings a wide

berth.

More than half of the teachers (58%) affirmed that they normally access materials on
changes in curriculum implying that the Ministry of Education did a recommendable work
to ensure all information on changes in curriculum are availed to teachers (Mean = 3.2, SD
=1.0). The relatively high standard deviation was an indicator that there were also quite a
number of teachers who felt otherwise. The statement that ‘I do access online ECDE
resource materials through internet” was refuted by 68% of teachers while 28% affirmed.
This meant that some teachers were not making use of modern technology as a media to
source their teaching content but rather relied on the printed text books. Most of the
teachers constituting 60% indicated that they were conversant with the current government
policies on ECDE while only 10% indicated that they were not conversant. Incidentally, as
high as 30% of teachers were not sure of their knowledge about the current ECDE policies.
Most of the interviewed head teachers and CSOs, indicated that since most of policies and
other communications are availed online, most of the schools printed only one or two

copies of any policy. Thus, some teachers failed to get acquainted to these policies.

An overwhelmingly large number of teachers (76%) indicated that they did not have videos

on the latest methods of teaching creative activities in ECDE. This was an indicator that
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most teachers were not fond of ICT related teaching material. In conformity with this
observation one of the CSO commented:
Despite the fact that some schools are well endowed with computers and other ICT
apparatus, some teachers are quite averse in integrating technology in their
teaching. Failure to make use of ICT denies the leaners a whole spectrum of vital
materials and information which can only be accessed and used easily through the
mass media...I always encourage them to keep trying and insist that the ultimate
success in their work and that of their learners can be realized easily if they embrace
ICT. (CSO 4)
The statement that ‘| have learnt how to improvise some of teaching and learning resources
using locally available materials’ was affirmed by 68% of preschool teachers. The art of
improvisation is a necessity that teachers cannot wish away since most schools in
developing countries such as Kenya are yet to realize self-sufficiency in the recommended
ECDE teaching resources. Teachers can acquire the vital skills through bench marking and
also self-tutoring through internet. Overall, the aggregate mean response on preschool

teachers professional development was 3.0, indicating that preschool teacher’s professional

growth in public ECDE centres in Nyamache Sub County was moderate.

4.5 Supervision of Preschool Teacher and Pupils Academic Performance

The second objective of the study was to examine the influence of supervision of preschool
teacher on preschool learners’ academic performance in public ECDE centres in Nyamache
Sub County. To achieve the objective, a set of statements in form of five points Likert scale
were posed to preschool teachers to indicate the extent to which they agreed or disagreed
with them. The questionnaire responses were coded such that strongly disagree (SD) was
rated number 1 while strongly agree (SA) was rated number 5. However, for easier
interpretation, the responses were collapsed into three columns of Agree (A), Undecided
(V) and Disagree (D) as shown in Table 4.4. Further the mean responses were computed

such that: a mean response of above 3.0 was considered as agree while a mean of below
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3.0 was considered as disagree. Table 4.4 shows the proportion of teacher respondents in

various levels of agreement, the mean and standard deviation.

Table 4.4: Preschool Teachers Response on Supervision

Statement SA A U D SD

% % % %% % Mean SD
We use clock in and clock out 13.0 17.0% 4.0 340 320 25 0.8
system to monitor teacher school
attendance in our centre
We seek permission to be absent 40.0 300 6.0 110 13.0 3.6 0.5
from school
Our teaching is closely monitored 16.0 30.0 10.0 23.0 21.0 3.0 1.1
by the head teacher
My professional documents are 16.0 40.0 4.0 230 17.0 3.3 0.9
normally checked
Our head teachers does class 140 200 6.0 250 350 23 0.9
observation
Our head teacher is keenonuse of 80 200 180 30.0 240 25 0.6
teaching aids
The CSO visits the school to ensure  12.0 180 40 26.0 400 26 0.8
quality
Aggregate Score 2.8 0.8
n =50

It was evident from Table 4.4, that most of the preschool teachers (66 %) had no ‘check in

and check out’ system in their ECDE centres (Mean = 2.5, SD = 0.8). Clock in and clock

out system has been in use in several schools to monitor teachers reporting time and time

of departure. Thus, without this system, some preschool teachers might be sneaking into

school later than 8 am and leave any time of the day. Nevertheless, 80% of preschool

teachers affirmed that they seek permission to be absent from school. The statement that
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‘our teaching is closely monitored by the head teacher’ elicited varied responses among the
preschool teachers. While 46% of teachers agreed, 44% disagreed with the statement and
10 % were undecided. This meant that almost half of the teachers felt that they were not
closely monitored. Similarly, teachers had varied response in regard to checking of
professional documents. More than 50% of teachers affirmed that their professional

documents were normally checked, while 40 % disagreed.

Most of the teachers (60%) indicated that their head teachers hardly did class observation.
Similarly most of preschool teachers (54%) indicated that their head teachers were not keen
on use of teaching aids while 66% disagreed that the CSOs visit the school to ensure
quality. On average, the supervision of preschool teachers was rated as below average

(Mean = 2.8, SD =0.8).

4.6 Parents Support of Pupils Learning and Academic Performance

The third objective of the study was to assess the influence of parental support on preschool
learners’ academic performance, in public ECDE centres in Nyamache Sub County, Kisii
County. To achieve the objective, a set of statements in form of five points Likert scale
were posed to the preschool teachers to indicate the extent to which they agreed or
disagreed with them. The questionnaire responses were coded such that strongly disagree
(SD) was rated number 1 while strongly agree (SA) was rated number 5. However, for
easier interpretation, the responses were collapsed into three columns of Agree (A),
Undecided (U) and Disagree (D) as shown in Table 4.5. Further the mean responses were
computed such that: a mean response of above 3.0 was considered as agree while a mean
of below 3.0 was considered as disagree. Table 4.5 shows the proportion of teacher

respondents in various levels of agreement, the mean and standard deviation.
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Statement SA A U D SD

% % % % % Mean SD
Most parents are receptive when I call 34.0 40.0 120 6.0 8.0 4.1 0.6
them through phone about their
children
Most parents monitor their children’s” 7.0 17.0 20.0 28.0 28.0 2.8 0.9
home work
Most parents appear when invited for 28.0 30.0 14.0 18.0 10.0 3.8 0.6
deliberations about their children
Most of my class parents turn up in 27.0 13.0 40 220 34.0 27 0.9
person when called for a meeting
Most of parents call to enquire their 16.0 30.0 10.0 19.0 25.0 3.1 1.1
children’s’ progress
Most parents are keen on their 36.0 28.0 16.0 120 8.0 3.8 0.9
children’s health such as
immunization
Most parents provide their children 14.0 30.0 2.0 30.0 24.0 27 1.2
with writing materials such as pencils,
rubber and sharpeners
Most parents ensure their children’s 20.0 36.0 6.0 20.0 18.0 35 0.7
uniform is in good form
Most parents are keen on paying the 80 10.0 14.0 480 200 25 0.8
stipulated fees
Aggregate Score 3.2 0.9
n =50

In reference to Table 4.5, over 70% of preschool teachers affirmed that most of parents

were receptive when contacted through the phone about their children. However, over 50%

of teachers disagreed that most parent monitor their children’s’ home work. Therefore,

though the parents responded positively when contacted over the phone, their follow up on
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their children’s’ school work was wanting (Mean = 2.8, SD = 0.9). Nonetheless, 58% of
teachers affirmed that most of the parents appear when invited for deliberations about their
children.
The statement that ‘most of my class parents turn up in person when called for a meeting’
had a varied reaction from the preschool teachers in that while 40% agreed, 56 % disagreed
(Mean = 2.7, SD = 0.9). Responding to the same issue, one of the head teachers
commented:
Some of the parents’ seem to be very busy such that when invited for a
meeting...they participate through proxy by sending the house helps or
relatives...theirs is only public relations...but sloppy in actions which can enhance
their children academic performance. (Head teacher 24).
The statement that ‘most of parents call to enquire their children’s progress’ was affirmed
by 46% of teachers and refuted by almost the same number of teachers (44%). This implied

that while half of the parents were supportive in monitoring their children academic

performance and wellbeing in school, the other half were not bothered.

In regard to children’s health, most of the parents (64%) were found to be keen on their
children’s health such as immunization. Child’s health is a key determinant of their
academic performance. Most parents (56%) were also found to be keen in ensuring that
their children’s uniform were in good form. However, most parents were rated low by over
50% of teachers in providing their children with writing materials such as pens/pencils,
rubber and sharpeners. Similarly, 68% of preschool teachers indicated that most parents
were not keen on paying the school stipulated fees. Overall, parents support and

involvement in their children’s learning was rated as moderate (Mean = 3.2, SD = 0.9).
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4.7 Head Teachers’ Mobilization of School Funds and Pupils Academic Performance
The third objective of the study was to determine the influence of head teachers’
mobilization of funds on preschool learners’ academic performance in public ECDE
centres in Nyamache Sub County, Kisii County. To achieve the objective, a set of
statements in form of five points Likert scale were posed to preschool teachers to indicate
the extent to which they agreed or disagreed with them. The questionnaire responses were
coded such that strongly disagree (SD) was rated number 1 while strongly agree (SA) was
rated number 5. However, for easier interpretation, the responses were collapsed into three
columns of Agree (A), Undecided (U) and Disagree (D) as shown in Table 4.5. Further the
mean responses were computed such that: a mean response of above 3.0 was considered as
agree while a mean of below 3.0 was considered as disagree. Table 4.6 shows the
proportion of teacher respondents in various levels of agreement, the mean and standard

deviation.
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Table 4.6: Preschool Teachers Response on Head Teachers’ Mobilization of School

Funds

Statement SA A U D SD

% % % % % Mean SD
My head teacher is proactive in 16.0 30.0 14.0 30.0 100 3.1 1.2
soliciting funds to run ECDE

programmes
Through lobbying my head teacher is 17.0 17.0 220 20.0 24.0 29 1.1
able to get funding from National

government

Our ECDE programme occasionally 5.0 15.0 16.0 40.0 24.0 25 0.7
benefit from NGOs grants

Some of our ECDE programs are 13.0 23.0 140 250 25.0 27 0.9
funded by CDF Kitty

The school management conducts 14.0 10.0 6.0 420 28.0 24 0.6
fund raisings to support ECDE

The school has income generating 9.0 11.0 6.0 420 320 24 0.6
project

We are fully funded by county 1.0 1.0 20 50.0 46.0 15 0.3
government

My head teacher writes proposals to 12.0 80 40.0 25.0 15.0 28 0.9
solicit money from donors

Our head teacher is good in mobilizing 13.0 27.0 10.0 28.0 22.0 3.0 1.1
funds from parents

Aggregate Score 2.6 0.9
n =50

In reference to Table 4.6, 46% of preschool teachers agreed that their head teachers were
proactive in soliciting funds to run ECDE programmes, while 40 % disagreed (Mean = 3.2,
SD =1.2). The relatively high standard deviation was a manifestation of the extent teachers

were divided in their opinion in this issue. Some of the comments from some teachers in
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their open ended section of their questionnaire supported the view that some head teachers
regarded the preschool as a separate entity in the school and hardly made effort to solicit
funds. The following comment from a teacher exemplifies that view:
Though we are within the school compound...we are treated as if we are not part
of this school...we hardly get any cash or material assistance from the primary
school section. The head teacher appears nonchalance towards our issues...when
our salaries from the county get delayed, our pleading to get a soft loan from the
head teacher is normally ignored. Most of the parents do not cooperate in fees
payment and assume that preschool is also part of free primary education ...leaving
in dire shortage of teaching and learning materials. (Preschool teacher).
The statement that ‘through lobbying my head teacher is able to get funding from the
National government’ was affirmed by 34% of preschool teachers, 44% disagreed while
22% were undecided. The relatively high number of teachers who were undecided showed
that some teachers had no clear information on the ECDE centre financial issues. Similarly,
over 60% of preschool teachers disagreed while only 20% agreed that their ECDE
programmes occasionally benefited from NGOs grants. This meant that apart from some

teachers’ salaries that were catered by the County government, parents had to cater for all

the other financial obligations.

Half of the preschool teachers disagreed that some of their ECDE programs were funded
by the Constituency Development Fund (CDF) kitty. However, 36% of teachers indicated
that they benefited from the CDF Kkitty. Preschool teachers overwhelmingly (70%)
disagreed that the school management conducts fund raisings to support ECDE. As one of
the interviewed head teachers commented, fund raising requires proper planning and
commitment and for it to be successful. It was no wonder that some of the head teachers
expressed their frustrations as they attempted to solicit funds for ECDE through

fundraising. One of the head teacher commented:
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Organizing a fund raising for the ECDE in my school has not been easy...most of
the people identified as the chief funders and main guests during the main fund
raising ceremony tend to underrate the importance of ECDE and most of them never
contribute neither do they attend the main ceremony. Most of the parents also fail
to contribute the agreed amount and the whole event is mainly a shambolic... (Head
teacher 14).
More than 70% of preschool teachers disagreed that the school has income generating
project. This meant most of the ECDE centres relied on the fees from the parents. However,
as high as 96% of the respondents indicated that they were not funded by the county
government. The inadequacy of the county funding was best captured by the following
head teacher comment:
Up to now...we have not felt any significant relief from the county financial
assistance...apart from catering for one of the teacher’s salary, we have never been
assisted in any other way...we are hoping that the national government will extend
the free education to the preschool section...a huge portion of our money is used to
pay the other teachers engaged by the parents. (Head teacher 18).
The statement that ‘my head teacher writes proposals to solicit money from donors’ was
affirmed by 20% of preschool teachers, 40% disagreed while 40% were not sure. Writing
of grant proposals may have been to some extent a personal effort by proactive head
teachers where 40% of teachers were not aware. Half of the teachers indicated that their
head teachers were not good in mobilizing funds from parents. However, 40% of teachers

felt that the head teachers were doing a good job in collecting funds parents. Overall, the

head teachers mobilization of funds was rated as below average (mean =2.6, SD = 0.9).

4.8 Preschool Learners Academic Performance
The researcher in collaboration with the preschool teachers from each of the 25 sampled
ECD centres conducted a comprehensive assessment test (Appendix V). The ECD learner

test comprised of science activity, creative activity, number work, language activity and
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environment activity. The test was marked out of 100 marks and the mean score of each
centre ascertained. Table 4.7 shows the summarized results.

Table 4.7: Pupils’ Mean Academic Performance

Marks (%0) Number of Schools Proportion of Rating
schools (%)

30 and below 3 12.0 Weak/Poor

31-49 8 32.0 Below average

50-59 9 36.0 Average

60-69 3 12.0 Good

70-79 2 8.0 Very Good

80 and above 0 0 Excellent

Total 25 100.0 -

As evident from Table 4.7, 11 schools comprising 44.0 % had a mean score of 49 marks
and below while 9 schools comprising 36.0 % got mean of 50-59. Five schools had a mean
of 60 and above. Although the results showed a normal curve, the test was constructed such
that pupils who had normal school attendance should have managed at least 60 marks.
Thus, the high percentage (80.0 %) of schools which had a mean of 59 and below was an

indicator that there were some factors hindering the expected performance.

4.8 Hypotheses Testing

Through multiple regression analysis, the study aimed at ascertaining the magnitude of
influence of each predictor (independent variables) and its significance influence on the
preschool learners’ academic performance. Additionally, the study aimed at determining
the extent to which the combined factors influence and correlate to the preschool learners’

academic performance. To achieve that, the mean response values for each independent
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variable were regressed against the preschool learners mean scores in a comprehensive
teacher constructed test.

The regression model capturing the hypothesized relationship was given as: Y= o+ 1 X1+
B2Xot BaX3 + BaXas + €, Where;

Y = preschool pupils’ academic performance

X1= teachers professional development

X2= supervision of preschool teachers

X3 = parents support of pupils’ learning

X4 = head teachers mobilization of funds

E = the error term.

Tables 4.8, 4.9 and 4.10 depict the summary of multiple regression analysis.

Table 4.8: Multiple Regression Model Summary

Model R R?  Adjusted R? Standard error of the estimate

1 0.788 0.621 0.524 0.1823

Predictors: (constant), Professional development, supervision, parents’ support,
mobilization of funds

Dependent variable: Preschool learners’ academic performance

It was evident from Table 4.8, that there was a strong correlation between the observed
values of dependent variable and the values of dependent variable predicted by the multiple
regression model (R = 0.788). In other words, there was a strong correlation between the
predicted and observed values of the pupils’ academic performance. It can also be deduced
from the value of R? in Table 4.8, that 62.1% of variance in the preschool learners academic
performance could be explained by the influence of preschool teachers’ professional

development, supervision of teachers, parents’ support of children learning and head

teachers’ mobilization of funds. Table 4.9 shows the significance of the model.
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Table 4.9: Multiple Regression Model Significance (ANOVA)

Model Sum of Squares df* Mean Square F Sig.
1 Regression 55.413 4 13.853 31.413 0.018

Residual 19.833 45 0.441

Total 75.246 49

df*- degrees of freedom.

In reference to Table 4.9, the F-ratio in the ANOVA table, has a value of 31.413 and a p
value of 0.018. Since p was less than 0.05, it was deduced that the overall regression model
was a good fit for the data. That is, the model, overall, resulted in a significantly good
degree of prediction of the outcome variable. In other words, the joint independent
variables statistically significantly predicted the preschool learners academic performance
(F (4,45) =31.413, p <0.05). Table 4.10 shows the multiple regression model coefficients.

Table 4.10: Summary of Multiple Regression Model Coefficients

Unstandardized Standardized
Coefficients Coefficients
Beta  Std. Error Beta t Sig.
Model value
1 (Constant) 0.383 0.212 2.87 0.041
Teachers’
professional 0.482 0.162 0.474 3.183 0.007
development
Supervision of 0583 0.174 0.561 4.436 0.003
teachers
Parents’ support 0.308 0.115 0.272 291 0.175
Head teachers’
mobilization of 0.528 0.224 0.502 4,272 0.024
funds

Dependent variable: Preschool pupils’ academic performance

Table 4.10 reveals the relative contribution of the four independent variables to the

dependent variable, expressed as beta weights. Assuming the error term € to be zero and
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substituting the unstandardized coefficients B values, the estimated multiple regression

equation becomes: Y = 0.383 + 0.482 X1+ 0.583 Xo+ 0.308 X3+ 0.528 Xa.

The B values indicate the individual contribution of each predictor to the model if the
effects of all other predictors are held constant. Thus, when the preschool teachers’
professional development increases positively by one unit, pupils’ academic performance
would increase by 0.482 units (B = 0.482) while holding the other factors constant.
Similarly, when the supervision of preschool teachers increases by one unit, pupils’
academic performance would increase by 0.583 units (B = 0.583) while holding the other

factors constant and so on.

For direct comparison and better insight into the importance of predictors, the standardized
B values that do not depend on the units of measurement of variables were used. The
standardized beta values that give the number of standard deviation that pupils’ academic
performance would change as a result of one standard deviation change in the predictor.
Table 4.10 shows that supervision of preschool teachers’ had the most significant relative
contribution to the prediction of pupils’ academic performance (f = 0.561, p < 0.05),
followed by the head teachers’ mobilization of funds (5 = 0.502, p < 0.05), preschool
teachers’ professional development (B = 0.474), while parents’ support of pupils learning

had the least and insignificant influence (# = 0.272, p = 0.175).

The four null hypotheses of the study, were tested by considering the t statistic (Table 4.10)
that tests whether a 3 value is significantly different from zero (Ho: f =0). The hypotheses

were tested at 95% confidence level.
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HO:1: Preschool teachers’ professional development has no statistically significant
influence on the preschool learners’ academic performance in public primary ECDE
cenres in Nyamache Sub County

In reference to Table 4.10, the unstandardized beta value for preschool teachers
professional development was found to be significantly greater than zero (5 = 0.482, t(49)
= 3.183, p < 0.05). Subsequently, the first null hypothesis was rejected. It was, therefore,
deduced that preschool teachers’ professional development had a statistically significant
influence on pupils’ academic performance in public ECDE centres in Nyamache Sub
County. This meant that ECDE centres in which teachers attended in service courses, and
got access to emerging vital information were better placed to enhance their pupils’

academic performance.

HO:2: Supervision of preschool teachers has no statistically significant influence on
the preschool learners’ academic performance in public ECDE centres in Nyamache
Sub County

Table 4.10 shows that the unstandardized beta value for preschool teachers professional
development was significantly greater than zero (# = 0.583, t (49) = 4.436, p < 0.05).
Subsequently, the second null hypothesis was rejected. It was, therefore, deduced that
supervision of preschool teachers’ had a statistically significant influence on pupils’
academic performance in public ECDE centres in Nyamache Sub County. This implied
that learners in ECDE centres where preschool teachers are closely supervised, excelled in

their academic performance.
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HOs: Parents support/involvement has no statistically significant influence on the
preschool learners’ academic performance in public ECDE centres in Nyamache Sub
County

Refering to Table 4.10, the unstandardized beta value for parents’ support of preschool
children’s learning is not significantly greater than zero (f = 0.308, t = 2.910, p > 0.175).
Thus, since the value of p = 0.175 was greater than 0.05, the null hypothesis HO3 was
retained. It was, therefore, deduced that parents’ support of children learning had no
statistically significant influence on pupils’ academic performance in public ECDE centres
in Nyamache Sub County. This meant that although parents’ support of their children
enable them to perform better, the influence was statistically insignificant.

HO4: Head teachers’ mobilization of funds has no statistically significant influence on
the preschool learners’ academic performance in public ECDE centres in Nyamache
Sub County

In reference to Table 4.10, the unstandardized beta value for parents’ support of preschool
children’s learning was not significantly greater than zero ( = 0.528, t = 4.272, p < 0.05).
The fourth null hypothesis was hence rejected. It was, therefore, deduced that head
teachers’ mobilization of school funds, had a statistically significant influence on pupils’
academic performance in public ECDE centres in Nyamache Sub County. This implied
that learners in ECDE centres where head teachers were proactive in mobilization of funds,
did better in academic performance than their counter parts in schools where head teachers
do not bother in soliciting funds for ECDE development. In a well-funded ECDE centre,
learners are likely to access variety of text books, creative materials and a variety laden
creative corner. In addition, teachers get access to variety of teaching aids and in some

schools, teaching and learning is ICT integrated.
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CHAPTER FIVE
DISCUSSION, SUMMARY, CONCLUSION AND RECOMMENDATIONS

5.1 Introduction

This chapter presents the discussion of the results as per research objectives, summary of
the findings and conclusions derived from the findings and discussion, recommendations
as per the objectives and suggestions of areas of further study. The purpose of the study
was to examine the factors influencing preschool learners’ academic performance in public
ECDE centres in Nyamache Sub County, Kisii County, Kenya. The study objectives were:
to establish the influence of preschool teachers’ professional development on preschool
learners academic performance, to examine the influence of supervision of preschool
teacher on preschool learners academic performance, to assess the influence of parental
support on preschool learners academic performance, and to determine the influence of
head teachers mobilization of funds on preschool learners academic performance in public
ECDE centres in Nyamache Sub County, Kisii County. Data was collected through the
preschool teachers’ questionnaire, head teachers’ interview schedule, CSOs interview

schedule and preschool learners test.

5.2 Discussion of the Findings
This section discusses the results and analysis of data (in chapter four) as per the four

objectives.

5.2.1 Influence of preschool teachers’ professional development on pupils’ academic
performance
The first objective of the study was to establish the influence of preschool teachers’

professional development on preschool learners’ academic performance in public ECDE
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centre in Nyamache Sub County, Kisii County. In reference to section 4.4, 64% preschool
teachers disagreed that they visit other schools for bench marking. The finding was similar
to Mureithi (2018) whose study found that most of preschool teachers in Nyeri Central Sub
County hardly visited other schools for bench marking. Wanzare (2013) qualifies bench
marking as one of the best and efficient ways of capacity building of teachers. In support
of bench marking practice, most of the interviewed CSOs indicated that they always
encourage preschool teachers to visit better performing schools and exchange notes with
those teachers. One of the CSOs commented in regard to bench marking:
Preschool teachers are trained in different colleges and under different curricular
such as Montessori and Kenya Head teachers Association, and as such, bench
marking should enable teachers to learn from each other and transmit the new
knowledge to their learners. For my case, each time | visit a school regardless of its
status, | always learn a new thing... (CSO 1).
In regard to attendance of refresher courses, over 50% of teachers indicated that they hardly
attended refresher courses in ECDE. This implied that most of the teachers were either not
keen in acquiring more knowledge and keeping abreast with emerging innovations or they
lacked support from the school management for attending refresher courses. The finding
was contrary to the practice in USA where according to Hamre et al., (2017), preschool
teachers are expected to accomplish certain number of hours in professional development
each year. For instance, on the higher side states such as New York, Massachusetts, Texas
and California, require more than 100 hours per year while on the lower side states such as

Nebraska, Minnesota, Georgia and Oregon require 15 or less hours of professional

development (Barnett et al., 2016).

More than half of the teachers (58%) agreed that they access materials on changes in
curriculum. This meant that most of the teachers keep abreast on the changes in ECDE sub

sector. The finding concurs with Melly (2017) and Mureithi (2018) that the MOE in
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conjunction with development partners ensures teachers are informed of the changes in
curriculum and syllabus. However, Kamau (2015) noted that most teachers’ lack
appropriate training on the implementation of the changes done in the curriculum. The
statement that ‘I do access online ECDE resource materials through internet’ was refuted
by 68% of teachers while 28% affirmed. This meant that some teachers were not used to
use of modern technology as a media to source their teaching content but rather relied on
the printed text books. Contrary to this finding, Kamaruddin et al., (2017) found that 60 %
of teachers in private preschools in the district of Mualim in the state of Perak Malaysia
often used ICT to prepare lesson and reports, 67.2% often used internet to search teaching
material, while 68.9% often used it to communicate with students and parents. By
searching for supplementary teaching materials through the internet, preschool teachers do

self-professional development.

All the interviewed CSOs indicted preschool teachers to some extent in that they failed to
attend some seminars and workshops even after being granted permission by their head
teachers. On the other hand some head teachers expressed their discontent in regard to the
content delivered in these seminars and workshops. A head teacher recommended:
The conveners and presenters of materials in ECDE seminars and workshops
should do proper research in order to present quality and relevant information in
order to sustain the interest of the teachers...presenters should be qualified and
experienced people. (Head teacher 15).
In concurrence with the head teachers’ view, Markussen-Brown et al., (2017) posit that for
a meaningful professional development, it is imperative to have the right content to focus

on to match the intended objective with the intensity and duration of the professional

development offering. Research has generally suggested that more intensity and a greater
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duration of professional development lead to more substantive changes in teachers’

practice (Desimone & Garet, 2015).

A large number of teachers (76%) indicated that they did not have videos on the latest
methods of teaching creative activities in ECDE. This was an indicator that most teachers
were not fond of ICT related teaching material. According to the interviewed CSOs, some
schools had adequate ICT infrastructures and yet teachers had not embraced integration of
ICT in teaching and learning. Failure to make use of ICT denies the leaners a whole
spectrum of vital materials and information which can only be accessed and used easily
through the mass media (Kamaruddin et al., 2017). However, Masoumi (2015) cautions
that, ICTs, on their own cannot enhance preschool educational practices and academic
performance but rather, preschool teachers need guidance in order to learn how to use these
technologies to change educational practices for the better. Thus, it is through a well-
planned and sustainable professional development that preschool teachers can be equipped

with adequate experiences in ICT application leading to better learners’ outcomes.

Overall, the aggregate mean response on preschool teachers professional development was
3.0, indicating that preschool teacher’s professional growth in public ECDE centres in
Nyamache Sub County was moderate. However, preschool teachers’ professional growth
was found to have a significant influence on pupils’ academic performance in public ECDE
centres in Nyamache Sub County ( =0.482, t = 3.183, p < 0.05). This meant that preschool
teachers who were exposed to constant capacity building were in a better position to
enhance preschool learners’ academic performance. Cognate to the finding, Mureithi and
Mwangi (2019) found that the head teachers’ support of preschool teacher professional
development had a strong positive and significant correlation on preschool pupils’

academic performance (r = 0.674, p < 0.001). This implied that schools where head
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teachers offered support to the preschool teachers in terms of advice, counseling,
pedagogical skills and sponsoring them for in service training showed better learners
performance. Kamau (2015) explicates that for a preschool to remain relevant and
competent in guiding learner in the dynamic preschool sub sector, constant in service
training is inevitable. In support of this sentiment, Githae et al., (2015) assert that preschool
teachers require financing for capacity building through refresher courses that improve

skills for curriculum implementation.

5.2.2 Influence of supervision of preschool teachers on pupils academic performance
The second objective of the study was to examine the influence of supervision of preschool
teacher on preschool learners’ academic performance in public ECDE centres in Nyamache
Sub County, Kisii County. Referring to section 4.5, most of the preschool teachers (66 %)
had no ‘clock in and clock out’ system in their ECDE centres (mean = 2.5, SD = 0.8). The
finding concurs with Kamau (2015) whose study found that, while most head teachers
closely monitor teachers under TSC management, the preschool teachers employed by the
County government, enjoy some autonomy. Mureithi and mwangi (2019) noted that
preschool teachers’ loyalty is torn between the county and the TSC management and if the
situation is not well managed, some teachers may fail to accomplish their set objectives.
Lack of clock in and out system for preschool teachers was, however, contrary to Amina
(2015) finding that most head teachers ensured that teachers were punctual to school using
electronic cameras. The interviewed head teachers cited the difficulties encountered in
monitoring some preschool teachers’ school attendance since some of the ECDE centres

were not within the main school compound.

Nevertheless, 80% of preschool teachers affirmed that they seek permission to be absent

from school. The finding was similar to Melly (2017) finding that since most ECDE centers
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had one or two teachers, they had to communicate to parents and head teachers of their
absence. Thus, when the teacher was absent, the children had to remain at home. The
statement that ‘our teaching is closely monitored by the head teacher’ elicited varied
responses among the preschool teachers. While 46% of teachers agreed, 44% disagreed
with the statement and 10 % were undecided. This meant that almost half of the teachers
felt that they were not closely monitored. Wanzare (2013) aver that supervision entails
finding out whether parts of a system are working according to plan. It is a service provided
to teachers for the purpose of improving instruction with the pupils as the ultimate
beneficiaries. Therefore, as Balanskat and Gerhard (2010) noted, supervision of teachers'
performance is an essential component of the school management and ensures that there is

an efficient performance of teachers.

More than 50% of teachers affirmed that their professional documents were normally
checked, while 40 % disagreed. The findings were in line with those of Adeyemi (2010)
who identified instructional supervision roles performed by head teachers as monitoring of
teachers, attendance of lessons, preparation and use of schemes of work, lesson plan,
checking and ensuring adequacy of teaching resources. Professional records were to ensure
that the teacher had simplified content into manageable units and were conducting their
work professionally for the purpose of improving proficiency. The findings were in
agreement with those of Usman (2015) who acknowledged that regular instructional
supervision comprised using robust supervision strategies such as checking of students
note books, classroom visitations by school administrators, scrutiny of teacher’s lesson
plan/notes and inspection of teacher’s performance and academic achievement of students
for the purpose of improving teaching and learning process. In support of the sentiments,

Fehintola (2014) explicates that, lesson preparation and notes preparation contribute to the
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teachers’ content knowledge and the prime predictors of students’ academic achievement.
However, the 40% of preschool teachers who indicated that they are hardly supervised

should raise concern to curriculum support officers.

Teachers’ laxity in preparation and use of professional documents was partly attributed to
lack of effective internal and external supervision (Odube, 2016; Ololube & Major, 2014).
Wanzare (2013) observes that head teachers being the immediate school supervisors
carried out very limited instructional supervision and instead immerse themselves in
physical development projects. Amina (2015) asserts that quality teaching and learning is
a function of good preparation and use of professional documents leading to improved
students’ academic performance. In cognizance of this fact, MOE (2009) policy guidelines
and Teachers Service Commission (2005) code of conduct reiterate that the basic and the
most important task of a teacher is to participate in teaching-learning process in accordance

to the long and short term objectives derived from the approved subject syllabus.

In reference to section 4.5, most of the teachers (60%) indicated that their head teachers
hardly did class observation. Similarly most of preschool teachers (54%) indicated that
their head teachers were not keen on use of teaching aids while 66% disagreed that the
CSOs visit the school to ensure quality. This implied that the class teachers could deviate
from the syllabus or cover very little than prescribed without any accountability. The same
concern was raised by Usman (2015) who regarded the head teachers’ behavior of sitting
in the office as an attribute that greatly contribute to pupils’ low performance. Failure to
cover the subject syllabus denies students the capacity to respond to all set questions
resulting to low academic performance. Etsy (2005) study in Ghana found that the teacher
factors that significantly contributed to low academic achievement were incidences of

lateness to school, incidences of absenteeism, and inability to complete the syllabi.
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On average, the supervision of preschool teachers was rated as below average (mean = 2.8,
SD =0.8). Incidentally, supervision of preschool teachers’ had the most significant relative
contribution to the prediction of pupils’ academic performance (= 0.561, p < 0.05). This
meant that pupils whose teachers underwent meaningful supervision had better academic
performance. Cognate to the study finding, Aroni (2017) found that the head teachers’
instructional supervision had statistically significant correlation to learners’ academic

performance.

5.2.3 Influence of parents’ support of preschool pupils’ learning on their academic
performance

The study third objective was to assess the influence of parental support on preschool
learners’ academic performance in public ECDE centres in Nyamache Sub County, Kisii
County. In reference to section 4.6, over 70% of preschool teachers affirmed that parents
were receptive when contacted through the phone about their children However, most of
the parents’ failed to assist and monitor their children’s” home work. Nonetheless, 58% of
teachers affirmed that most of the parents appear when invited for deliberations about their
children. According to most head teachers, most parents were engaged in businesses that
made them leave the house very early and return very late at night. Hence majority of
parents were not able to attend to their children several needs including academic work.
Cognate to the finding, Boen (2014) established that parents were receptive when teachers
talked to them about homework and other issues in school but this did not translate to
parents being keen in checking and assisting children in their homework. The finding was
also similar to Osei-Akoto et al., (2012) who found that majority of the parents (83%)
hardly assisted children in homework. The finding was not in congruence with Houtenville

and Conway (2008) observation that children are more likely to be active and perform
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better in school when their parents/guardians demonstrate interest in their school work, do

assist them with homework, and are willing to ensure completion of school assignments.

The statement that ‘most of my class parents turn up in person when called for a meeting’
had a varied reaction from the preschool teachers in that while 40% agreed, 56 % disagreed
(mean = 2.7, SD = 0.9). According to some of the interviewed head teachers and CSOs,
parents in Nyamache Sub County were fond of sending relatives to represent them in
school meetings and which made them get detached from their children academic
achievement. One of the head teacher was quoted lamenting;
Some of the parents have become too busy...they hardly attend meetings in
person...in some Of the meeting I called recently, the audience was too young and
most must have been house helps, elder sisters and brothers of our preschool
pupils...in such a situation, | shelve most of the issues | had planned to share with
the parents...it is really frustrating (Head teacher 3).
The finding was inconsistent with Chemagosi et al., (2016) finding that parents’ school
meetings attendance, and attending organized school forums/conferences/visits were
among the strategies that enhanced their involvement in their children learning. It is during
such meetings that parents are educated on the research based strategies of interacting with
both children and teachers for provision of quality early childhood education and better
academic achievement. Such meetings are also used to formulate new policies geared to
improve preschool learners’ welfare and security. Thus, when the meeting is composed of
people who cannot partake in substantive discussions, it becomes a waste of valuable time.
One of the CSO commented in regard to meetings attendance:
Those of us who have been trained professionally, we know early childhood
education is a very critical and valuable stage of a person cognitive development.
As such, much efforts should expended at this stage and provide quality and
meaningful experience to all children...but it is disheartening that seem ignorant of
the importance of preschool education...they neither attend meetings to benefit

from the capacity building lectures nor do they read the write-ups that we prepare.
(CSO 2).
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Such comments from CSO demonstrates the challenges, various ECE education
stakeholders experience as they endevour to have more parents involvement in their
children education. Cognate to the study, Dube et al., (2015) and Muiru et al., (2014) found
that most head teachers were complaining of parents’ apathy which made them get minimal
benefit from the organized capacity building seminars and workshops. Koch (2018)
research study revealed that the Early Beginnings program utilizes several different
methods of involving and educating parents including the use of workshops, home visits,
conferences, and newsletters. Workshops were found to be the most valuable method of
parent involvement used by the program to educate parents regarding early language and
literacy skills. For the case of preschool parents in Nyamache Sub County, CSO and other
stakeholders can start by home visits in order to increase the awareness of the importance

to attend school meetings.

The statement that ‘most of parents call to enquire their children’s progress’ was affirmed
by 46% of teachers and refuted by almost the same number of teachers (44%). This implied
that while half of the parents were supportive in monitoring their child academic
performance and wellbeing in school, the other half were not bothered. Myers and Myers,
(2015). The study used the randomized field experiment to establish the causal effect of
teacher communication in which children were assigned to receive a daily phone call home
and a text/written message during a mandatory summer school program. It was established
that, the frequent teacher-parent communication increased parents’ preschool engagement
as measured by homework completion rates, class participation and on-task behavior.
Thus, in consideration of such great benefits, half of the parents who fail to communicate

in regard to their children were at a great disadvantage.
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Overall, parents support and involvement in their children’s learning was rated as moderate
(mean = 3.2, SD = 0.9). Parents’ support of children learning was however, found to have
no significant influence on pupils’ academic performance in public ECDE centres in
Nyamache Sub County (p =0.308, t = 2.910, p > 0.05). This meant that although parents’
support of their children enable them to perform better, the influence was statistically
insignificant.

5.2.4 Influence of head teachers’ mobilization of funds on preschool learners
academic performance

The fourth objective of the study was determine the influence of head teachers mobilization
of funds on preschool learners academic performance in public ECDE centres in Nyamache
Sub County, Kisii County. In reference to section 4.7, 46% of preschool teachers agreed
that their head teachers were proactive in soliciting funds to run ECDE programmes, while
40 % disagreed (mean = 3.2, SD = 1.2). The relatively high standard deviation was a
manifestation of the extent teachers were divided in their opinion in this issue. The finding
concurs with Kelonye (2012), Murunga (2015) and Shinali et al,. (2014) who found that
most of the head teachers were yet to embrace the mainstreaming of ECDE centres into
their primary schools. Besides, being under the county government, according to Murunga
(2015), there is a tendency to consider ECDE centres as separate entity in which the head
teacher is not wholly accountable before the TSC. It then follows that most head teachers

focus on the challenges of FPE and the performance of class eight learners in KCPE.

The statement that ‘through lobbying my head teacher is able to get funding from the
National government’ was affirmed by 34% of preschool teachers, 44% disagreed while
22% were undecided. The relatively high number of teachers who were undecided showed

that some teachers had no clear information on their ECDE centre financial issues.
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Similarly, over 60% of preschool teachers disagreed while only 20% agreed that their
ECDE programmes occasionally benefited from NGOs grants. This meant that apart from
some teachers’ salaries that were catered by the County government, parents had to cater

for all the other financial obligations.

The government through Sector Wide Approach to Programme Planning (SWAP) and
development partners worked together to come up with the Kenya Education Sector
Support Programme (KESSP). Early Childhood Development and Education programme,
is among the twenty three investment programmes mentioned in KESSP and aimed at
expanding access in order to enhance ECDE services that are of high quality for the
vulnerable children aged 4 years to 5 years. The ECDE investment programme comprises
of the provision of Community Support Grants (CSG) or ECD capitation grant to selected
ECDE centres across the country. CSG is paid by the MOE directly to a special bank
account established by each ECDE centre. But before funds are sent to the ECDE centre,
the ECDE management committee must prepare an ECDE centre improvement plan which
explains how the centre will use the CSG to increase the enrolment and improve the quality
of education of children aged 4 to 5 years. The ECDE centre improvement Plan is formally
presented and approved at a special meeting of parents and community members before a
centre can receive CSG from the MOE. The ECDE management committee members are
trained on how to develop a quality centre improvement plan and how to successfully
manage their CSG (Republic of Kenya, 2007, MOE 2009). Thus, it was noteworthy that to
get the community support grant depended on the head teacher’s effort in drafting the plan
in conjunction with school management committee. A proactive head teacher could also

submit proposal to several donors and NGOs explicating the needs in his/her centre. This
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explains why some ECDE centres have appropriate infrastructure and adequate teaching

and learning resources.

Half of the preschool teachers disagreed that some of their ECDE programs were funded
by the Constituency Development Fund (CDF) kitty. However, 36% of teachers indicated
that they benefited from the CDF Kkitty. Preschool teachers overwhelmingly (70%)
disagreed that the school management conducts fund raisings to support ECDE. This meant
that most head teachers are not inclined to mobilize funds for their centres and solely rely
on parents contribution | terms of fees. In reference to this situation, Wangila (2017)
observes that apart from payment of ECDE teachers’ trainers, Early Childhood Education
receives very little funding in Kenya. Most of the ECDE centres have been run by parents
for many years. The funds collected from parents is meant to cater for the teacher’s salary,
provide subsistence and provide the teaching facilities. Wangila (2011) further observes
that due to prevalence of poverty in some areas and negativity of attitude towards the
programme, many parents do not pay the stipulated fee and hence making it difficult for
the learners to access quality education. Lack of quality education in public ECDE centres
has led to proliferation of private sector. Kariuki (2014) revealed that due to lack of the
stipulated fee some parents have opted to skip the ECDE education and wait until their

children are ready age wise for primary school class one.

More than 70% of preschool teachers disagreed that the school has income generating
project. This meant most of the ECDE centres relied on the fees from the parents. However,
as high as 96% of the respondents indicated that they were funded by the county
government. The funding was, however, termed as erratic and mainly for the payment of

teachers’ salaries. Studies by Murunga (2015), Kirathi (2014), Shinali, Githui and Thinguri
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(2014) and Wangila (2017) indicate that ECDE in Kenya is still bedeviled by serious
underfunding issues such as understaffing and high teacher turnover, lack of essential play
materials and facilities, feeding programme, teaching resources and buildings. These issues
impact negatively on the quality of ECDE and pupils academic performance. It therefore
calls for appropriate head teacher managerial and funds mobilization strategies in order to

solicit adequate resources for quality preschool education.

Overall, the head teachers mobilization of funds among public ECDE centres in Nyamache
Sub County was rated as below average (mean =2.6, SD =0.9). Nonetheless, head teachers’
mobilization of school funds, had a significant influence on pupils’ academic performance
in public ECDE centres in Nyamache Sub County (p = 0.528, t = 4.272, p < 0.05). This
implied that learners in ECDE centres where head teachers were proactive in mobilization
of funds, did better in academic performance than their counter parts in schools where head

teachers did not bother in soliciting funds for ECDE development.

5.3 Summary of the Findings

This section presents the summary of the study findings in accordance to the objectives of
the study.

The study found that over 50% of preschool teachers in Nyamache Sub County were not
accessing refresher courses and that they hardly visited other schools for bench marking.
Further, 68% of preschool teachers indicated that they hardly access online ECDE resource
materials through internet. This meant that most of the teachers were stuck to what they
leant in college and did not benefit from the innovative teaching and learning approaches,
new teaching aids and other enriching global dynamics that herald the early childhood

education sub sector. A large number of teachers (76%) indicated that they did not have
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videos on the latest methods of teaching creative activities in ECDE. This was an indicator
that most teachers were not fond of ICT related teaching material. According to the
interviewed CSOs, some schools had adequate ICT infrastructures and yet teachers had not
embraced integration of ICT in teaching and learning. Preschool teachers’ professional
growth was found to have a significant influence on pupils’ academic performance in

public ECDE centres in Nyamache Sub County (B = 0.482, t=3.183, p < 0.05).

Over 65% of the preschool teachers indicated that they had no ‘clock in and clock out’
system in their ECDE centres (mean = 2.5, SD = 0.8). Lack of clock in and out system and
taking into account that some ECDE centres were separate from the primary school, it
proved difficult for the head teachers to monitor and supervise preschool teachers class
attendance. Over 70% of preschool teachers indicated that they were made aware of
changes made in the curriculum and thus it could be deduced that most of them taught the
up-to-date and relevant content. Most of the teachers (60%) indicated that their head
teachers hardly did class observation. Similarly most of preschool teachers (54%) indicated
that their head teachers were not keen on use of teaching aids while 66% disagreed that the
CSOs visit the school to ensure quality. This implied that the class teachers could deviate
from the syllabus or cover very little than prescribed without any accountability. On
average, the supervision of preschool teachers was rated as below average (mean = 2.8, SD
= 0.8). Supervision of preschool teachers’ had the most significant relative contribution to

the prediction of pupils’ academic performance ( = 0.561, p < 0.05).

Most of parents were found to be receptive when contacted through the phone about their
children. However, most of the parents’ failed to assist and monitor their children’s” home
work. Over 55% of preschool teachers and some interviewed head teachers and CSOs

indicated that some parents failed to attend meetings, they instead sent relatives to represent
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them. Being absent in most of the capacity building meetings jeopardized the effort to get
more meaningful involvement of parents in children learning. Half of the teachers indicated
that parents hardly called to enquire about their children’s progress. The section of parents
who called and wrote messages to monitor and keep abreast of their children progress in
school, were also found to be more involved in their children academic work such as
completion of homework. Overall, parents support and involvement in their children’s
learning was rated as moderate (mean = 3.2, SD = 0.9). Parents’ support of children
learning was however, found to have no significant influence on pupils’ academic
performance in public ECDE centres in Nyamache Sub County (f = 0.308, t = 2.910, p >

0.05).

Most of the head teachers had laxity in mobilization of funds for running and development
of ECDE centres in Nyamache Sub County. Their main focus was on the management of
the primary school section and more so the KCPE performance. Thus, most of the centres
lacked the essential teaching and learning resources. The County government catered for
the salary of some teachers, and the bulk of the expenses were shouldered by parents. Lack
of essential resources impacted negatively on the learners’ academic performance. Overall,
the head teachers mobilization of funds among public ECDE centres in Nyamache Sub
County was rated as below average (mean =2.6, SD = 0.9). Head teachers’ mobilization of
school funds, had a significant influence on pupils’ academic performance in public ECDE

centres in Nyamache Sub County (p = 0.528, t = 4.272, p < 0.05).

5.4 Conclusion
From the study findings and discussions the following conclusions were made:
Most of the preschool in public ECDE centres in Nyamache Sub County hardly attended

seminars, workshops and other refresher courses. In addition, most of them never interacted
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with resources from internet and failed to benefit from the innovative teaching and learning
approaches, new teaching aids and other enriching materials and which could enhance

pupils’ academic performance.

Although most of preschool teachers sought permission to be away from school, their
punctuality in class attendance, preparation and use of professional documents and
teaching approaches were hardly monitored by both internal and external supervisors.
Thus, there was a likehood of some teachers performing below expectations and thereby

affecting the learners’ academic performance negatively.

Most of the parents of children in public ECDE centres in Nyamache Sub County, were
receptive when called or invited over their children issues. However, they did little to assist
or guide their children in academic work such as homework. They were also not keen in
attending meetings in person but rather delegated the responsibility to people who could
not contribute during substantive debates.

Most of the head teachers managing public preschools in Nyamache Sub County, are not
proactive in mobilization of funds. Almost all the ECDE centres do not have income
generating projects, hardly get any funding from the national government, County
government, CDF and NGOs. Most of them rely on fees from parents. However, some
proactive head teachers were had managed to mobilize funds and provided all the crucial
essentials in a school. Such schools were found to post better academic performance, had

better socially adjusted children.

5.5 Recommendations of the Study

The following recommendations were made based on the findings and conclusions made.
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In order for all the preschool teachers to benefit from the much needed continuous

professional development, the MOE should plan a yearly series of compulsory INSETS.

The head teachers in conjunction with the SMC and other stakeholders should explore on
various innovative methods such charging them a certain fee in order to motivate them
attend the various school meetings. Their attendance would ensure that they get educated
on the importance of being closely involved in their children learning. In addition through
such capacity building meetings, head teachers can invite various professionals such as
psychologists to equip the parents with practical ways of nurturing their children cognitive

development.

Head teachers should be more proactive and explore on various sources of funds in order
to provide teaching and learning resources for quality preschool education. The SMC in
conjunction with other development partners can deliberate on feasible money generating
projects in order to enable ECDE centres attain some financial independence.

5.6 Suggestion for Further Research

The following areas have been suggested for further research:

i. A similar study can be conducted in the entire county. The findings of such a study would
create impetus to allocation of appropriate resources by the stake holders in a bid to
enhance public ECDE quality and improve preschool learners’ academic performance.

ii. A similar but comparative study can be conducted involving both public and private
ECDE centres. Such a study could shed more light on the factors influencing preschool
children academic performance in Nyamache Sub County.

iii. A study can be carried out on the feasible way to fund the public ECDE centres in
Kenya. Such a study could be adopted by the county or the national government to the

benefit of the parents who have been unable to raise the stipulated fees.
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APPENDIX I: LETTER OF TRANSMITTAL

Dear Respondent,

| am a post graduate student at Africa Nazarene University, pursuing a master’s degree in
education. |1 am currently carrying out a research titled: FACTORS INFLUENCING
PRESCHOOL LEARNERS ACADEMIC PERFORMANCE IN NYAMACHE SUB
COUNTY, KISII COUNTY, KENYA, as part of the course requirement. For this reason
therefore, your school has been sampled for the study and you have been selected as a

respondent.

Kindly respond to the questionnaire various items as candidly as possible. There is no right
or wrong answer. Do not write your name anywhere in the questionnaire. The results of

this study will be used for academic purposes only.

Yours Faithfully,

MARY MOSANSA
Cell Phone: +254723392995

Email:
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APPENDIX II: PRESCHOOL TEACHER’S QUESTIONNAIRE

SECTION A: Demographic Information
Please tick (V) where appropriate or fill in the required information on the space provided.
1. Gender: Male [ ] Female [ ]
2. Age bracket:
Below 25years [ ] 25—-30years [ ] 31-40years [ ] 41-50[ ]
Over50vyears[ ]
3. Highest level of Professional Training in ECDE
Untrained [ ] Certificate [ ] Diploma [ ] Degree [ ]
Post graduate [ ]
4. How long have you been teaching in the current ECDE centre?

Less than one year [ ] 1-2years[ ] 3-4years[ ]
Over4dyears[ ]

SECTION B: Preschool Teacher Professional Development

5. Below are statements regarding preschool teachers’ professional development. Please

tick appropriately depending on your situation.

SA=Strongly Disagree (1) D= Disagree (2) N = Notsure (3) A=Agree (4) SA=
Strongly Agree (5)

Statement SA |A | N D

SD

| visit other schools for bench marking

| attend refresher courses in ECDE

I normally access materials on changes in curriculum

I normally attend seminars and workshops on ECDE

| do access online ECDE resource materials through internet

| am conversant with the current government policies on ECDE

| have videos on the latest various methods of teaching creative
activities in ECDE

| have learnt how to improvise some of teaching and learning
resorces using locally available materials




102

6. Write any other information you have on your professional development and which can

enhance preschool learners’ academic performance

SECTION C: Supervision of Preschool teachers

7. Please indicate your level of agreement or disagreement in regard to the following

statements on preschool teachers’ supervision.

Statement

SA

SD

We use clock in and clock out system to monitor teacher school

attendance in our centre

We do seek permission to be absent from school

Our teaching is monitored by the head teacher

My professional documents are normally checked

Our head teachers does class observation

Our head teacher is keen on use of teaching aids

The CSO visits the school to ensure quality

8. Write any other information on supervision and monitoring of preschool teachers

teaching activities in a bid to enhance preschool children academic work.
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SECTION D: Parents’ Support of Pupils’ Learning
9. The following are statements in regard to your class parents’ involvement in pupils’
learning. Read each statement carefully and indicate the extent to which you agree to it.

Use the following key to make your choice.

Strongly Agree (SA); Agree (A); Neutral (N); Disagree (D); Strongly Disagree (SD)

Statement SA | A N D SD

Most of parents are receptive when I call them through phone
about their children

Most parent monitor their children’s’ home work

Most parents appear when invited for deliberations about their
children

Most of my class parents turn up when called for a meeting

Most of parents call to enquire their children’s’ progress

Most parents are keen on their children’s health such as

immunization.

Most parents provide their children with writing materials

such as pens/pencils, rubber and sharpeners

Most parents ensure their children’s uniform is in good form

Most parents are keen on paying the stipulated fees

10. Write any other information on the parents’ support of children’s learning




SECTION E: Head teachers’ Mobilization of Funds
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Please indicate the extent to which your head teacher mobilizes funds to support ECDE

programmes.

Statement

SA

SD

My head teacher is proactive in soliciting funds to run
ECDE programmes

Through lobbying my head teacher is able to get funding
from National government

Our ECE programme occasionally benefit from NGOs
grants

Some of our ECE programs are funded by CDF kitty

The school management conducts fund raisings to support
ECE

The school has income generating project

We are fully funded by county government

Head teacher writes proposals to solicit money from
donors

Our head teacher is good in mobilizing funds fro parents

8) Write any other information or views you have on strategies used by the head teacher

to mobilize funds to assist ECDE programme.

Thank you for your support
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APPENDIX I11: INTERVIEW SCHEDULE FOR HEAD TEACHERS

1. Gender: Male [ ] Female [ ]

2. Age bracket:

Below 25years [ ] 25—-30years [ ] 31-40years [ ] 41-50[ ]
Over50vyears[ ]

3. The level of creativity of preschool children, mannerisms, conduct, and academic
progress is a reflection of the input of the teacher. How do you ensure that your preschool

teachers translate educational theory to practice?

4. How do you ensure that your preschool teachers’ benefit from best practices in other

schools in order to enhance the learners academic performance?

5. In which areas do you supervise your preschool teacher to ensure quality teaching and

learning?
6. How do you ensure that teachers are doing their duties as expected?

7. How do preschool children parents contribute to their children’s academic

performance?
8. To what extent does the county fund your preschool?
9. How do you mobilize funds from parents and other stakeholders?

10. In your opinion, is the funding of your ECDE centre a significant factor in learners’

academic performance?
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APPENDIX IV: INTERVIEW SCHEDULE FOR CURRICULUM SUPPORT
OFFICERS (CSO)

1. What is your mandate in regard to the quality of education offered in ECDE centers?
2. According to the Kenya Constitution 2010 and Education Act 2013, the ECDE was put
under the various County Governments. What role does the county government play to
enhance children academic performance?
3. One way of ensuring that preschool teachers are teaching the relevant recommended
material for quality education is by sending teachers to refreshers courses, seminars and
workshops. How would you describe the situation in your zone?
3. Most of the ECDE centres have become part of primary schools, how does the head
teacher and who is a Teachers service Commission agent manage to supervise a county
employed teacher effectively?
4. How would describe parents participation in their children learning?
5. ECDE education is yet to be offered as free education by the government, how do the
head teachers manage with meager funds from the county. And what influence does it have

on the children academic performance.
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APPENDIX V: PRESCHOOL LEARNER’S TEST

NB. The test is meant for PP2 (Nursery pupils)
SCIENCE ACTIVITY
Name the weather symbols

10. Pan



CREATIVE ACTIVITY

Complete the following patterns

AOAOA

0 GAVAN:

QOLIO0

DD %D D%

A

AQ

PALD A

NUMBERWORK ACTIVITY

Work out the following

1)
2)
3)

4)

2+3=

5+1=

1+5=

4+4=

5)
6)
7)

8)

2+4=

7+3=

3+6=

6+4=

9. B-3=

10. 8 -4

12. 8-6
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Count and write how many

. Peeee O . Bee@e2e@

. Pe@@eer , 90080 [

Join the dots of numbers

- - - '. - -
DA } ] L } ] D | D |
H 1 1 : 1 ! 'l 'l 'l 'I 'l 'l
21. ¢ ! ! ! ! ! 23 4ea  san  san  san ben sa.
,": ,": ,": ,": ,": ,": [ [N} () (] [ (I
- - - - - - bade  bade  bade  bape bada  baja
. : L) : . s L) : . : [} 1 ) . . . . L
22. a - sal - - sa’ 24. 1 1 1 1 1

LANGUAGE ACTIVITY

Read and colour the following

g

(—
0A0
L house , tree 2




110

s O 1F o

“mouse hat o apple

Fill the missing letters

% ol o
(%) —peee ey ish — 77) —al

SOCIAL ENVIRONMENTAL ACTIVITY

Colour the following fruits

1. 2. X 3.

e“ » L iF B8 . 1 ¢ - — M
“ - J :‘ “- o’ ; ' :.
\If)'n ’l"-l\: . ".. , ‘f

6. hen 7. © sheep g. 2% B donkey
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- PR <
"y :.s k.’ 4 !/ (LU
S‘M (" "‘;)
9. pig 10. " 6N 11.
cat
12.

Colour the clothes we wear

14, == 15.

17.
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APPENDIX VI: LIST OF THE SAMPLED ECDE CENTRES IN NYAMACHE

SUB COUNTY
S/NO. ECDE Centre S/INO. ECDE Centre
1 Majimazuri 14 | Riamang'erere
2 Nyoera 15 | Enchoro
3 Getare 16 | Nyakegara
4 Nyamware 17 | Nyachenge
5 Getunwa 18 | Ebiosi
6 Nyamache 19 Nyangoso
7 Mosasa 20 | Nyamaruma
8 Ensoko 21 | Bogesaka
9 Nyamisaro 22 Mogonga
10 Ekenyoru 23 | Borangi SAD
11 Kiombwori 24 | Riongoncho
12 Mosora SDA 25 | Oganda
13 Rogongo 26
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APPENDIX VII: INTRODUCTORY LETTER FROM AFRICA NAZARENE
UNIVERSITY

UNIVERSITY

July, 5™ 2018

Re: To whom it may concern

Mary Mosansa (13M04CMEDO35) is a bonafide student at Africa Nazarene University.
She has finished her course work and has defended her thesis proposal Effectiveness
of Government Funding in Addressing Challenges facing Early Childhood
Development Education Teachers: A Survey Study of Nyamache Sub-County,
Kenya.”

Any assistance accorded to her to facilitate data collection and finish her thesis is highly
welcomed.

2

Prof. Rodney Reed
DVC, Academic Affairs

PO Box 53067 - 00200 Nairobi, Kenya ® Tel: 020 252 7170/1 -5 ® Fax: 020 201 2233 ® Cell: 0733 874 111 ® Email: registrar@anu.ac.ke ® www.anu.ac.ke
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APPENDIX VIII: RESEARCH AUTHORIZATION LETTER FROM NACOSTI

i

e

NATIONAL COMMISSION FOR SCIENCE,
TECHNOLOGY AND INNOVATION

Telephone:+254-20-2213471, NACOSTI, Upper Kabete
2241349,3310571,2219420 Off Waiyaki Way
P.0O. Box 30623-00100

Fax:+254-20-318245.318249
Email: dg@nacosti.go ke
Website : www.nacosti.go ke

NAIROBI-KENYA

When replying please quote

ret No. NACOSTI/P/18/08839/24385 pue 20™ August, 2018

Mary Mosansa

Africa Nazarene University
P.O. Box 53067-00200
NAIROBI.

RE: RESEARCH AUTHORIZATION

Following your application for authority to carry out research on “Effectiveness of
government funding in addressing challenges facing early childhood development
education teachers: A survey study in Nyamache Sub County Kenya” 1 am pleased to
inform you that you have been authorized to undertake research in Kisii County for the
period ending 17" August, 2019.

You are advised to report to the County Commissioner and the County Director of
Education, Kisii County before embarking on the research project.

Kindly note that, as an applicant who has been licensed under the Science, Technology
and Innovation Act, 2013 to conduct research in Kenya, you shall deposit a copy of the
final research report to the Commission within one year of completion. The soft copy
of the same should be submitted through the Online Research Information System.

NBAY
N
ZBONIFACE WANYAMA
FOR: DIRECTOR-GENERAL/CEO

W

Copy to:

The County Commissioner
Kisii County.

The County Director of Education
Kisii County.
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MS. MARY MOSANSA Date Of Issue : 20th August,2018
of AFRICA NAZARENE UNIVERSITY, Fee Recieved :Ksh 1000

5-40203 NYAMACHE, has been permitted
to canduct research in Kisii County

on the topic: EFFECTIVENESS OF
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. The License is valid for the proposed research,
research site specified period.

. Both the Licence and any rights thereunder are
non-transferable.

. Upon request of the Commission, the Licensee
shall submit a progress report,

. The Licensee shall report to the County Director of
Education and County Governor in the area of
research before commencement of the research.

. Excavation, filming and collection of specimens
are subject to further permissions from relevant
Government agencies.

. This Licence does not give authority to transfer
research materials.

. The Licensee shall submit two (2) hard copies and
upload a soft copy of their final report.

National Commission for Science,

. The Commission reserves the right to modify the Technology and Innovation
conditions of this Licence including its cancellation
without prior notice. RESEARCH CLEARANCE
PERMIT
Serial No.A 20277

CONDITIONS: see back page
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APPENDIX X: RESEARCH PERMISSION FROM TSC COUNTY DIRECTOR

TEACHERS SERVICE COMMISSION

Telephone: +254-0733-645452
Email: cdirkisii@tsc.go.ke
Website: www.tsc.go.ke

THE TSC OFFICE
NYAMACHE SUB-COUNTY
P.O. BOX 8-40203,
NYAMACHE

18/07/2018

Ref: TSC/330291/17

ARY MOSANSA
TSC 330291
THRO’
THE HEADTEACHER
SUGUTA PRIMARY SCHOOL
P.O BOX 158-40203
NYAMACHE.

RE: PERMISSION TO CARRY OUT DATA COLLECTION.

MARY MOSANSA 1'SC 330291.

Reference is made to your letter dated 17™ July 2018 requesting for permission to carry out data collection
refers:
M)

You are hereby granted permission w.e.f. 23"‘,.21!)'/ 26 18;0\1!7"’ August 2018.

P.A. ABWALABA
FOR: TSC COUNTY DIRECTOR
KISII.
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MAP OF KENYA SHOWING KISII COUNTY

APPENDIX Xl




118

APPENDIX XII: MAP OF KISII COUNTY SHOWING NYAMACHE SUB
COUNTY

] COUNTY BOUNDARY
2007 CONSTITUENCY BOUNDAR'
HBRC CONSTITUENCY BOUNDAF




